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ABSTRACT

EFFECTS OF ADVERSE CHILDHOOD EXPERIENCES ON PARENTING
STYLES AND ROLE OF PARENTAL BONDING

Babacan, Seyma Nur

Master Program in Clinical Psychology

Advisor: Prof. Dr. Falih KOKSAL

August, 2021

In this study, relationship between adverse childhood experiences and parenting styles
investigated in the context of parental bonding. Data was collected from a total of 673
people aged between 23 and 55. Demographic Information Questionnaire, Adverse
Childhood Experiences (ACE), Parents Attitude Scale (PAS) and Parental Bonding
Instrument (PBI) were used to collect data in this research. For the data analysis, the
effects of demographic variables such as gender, education level, parental marital
status on adverse childhood experiences, parental attachment and parenting styles were



investigated by using independent sample t-test. Correlation analysis used to
investigate relationships between study variables. Results indicated that adverse
childhood experiences negatively correlated with parental bonding. Authoritarian
parenting style was negatively correlated with democratic parenting style and
positively correlated with overprotective parenting style, and permissive parenting
style. Parental bonding with one’s mother was positively associated with democratic
parenting style, and it was negatively correlated with authoritarian parenting style.
Moreover, a mediation analysis revealed the parental bonding with both mother and
father mediated the relationship between adverse childhood experiences and
authoritarian parenting style. The findings of the study are discussed within the

framework of the literature.

Key words: Adverse Childhood Experiences, Parenting Styles, Parental Bonding,

Authoritarian Parenting Styles



OZET

COCUKLUK CAGI OLUMSUZ YASANTILARI iLE EBEVEYNLIK STiLLERI]
ARASINDAKI ILISKIDE EBEVEYNE BAGLANMANIN ROLU

Babacan, Seyma Nur

Klinik Psikoloji Yiiksek Lisans Programi

Tez Danismani: Prof. Dr. Falih KOKSAL

Agustos, 2021

Bu calismada, olumsuz ¢ocukluk c¢agi deneyimleri ile ebeveynlik stilleri arasindaki
iligki, ebeveyne baglanma kapsaminda incelenmistir. Yaslar1 23 ile 55 arasinda
degisen toplam 673 kisiden veri toplanmistir. Bu arastirmada veri toplamak igin
Demografik Bilgi Formu, Cocukluk Cagi Olumsuz Yasantilar Olcegi (ACE), Ebeveyn
Tutum Olgegi (ETO) ve Ebeveynlere Baglanma Olgegi (PBI) kullanilmistir. Veri
analizi i¢in cinsiyet, egitim diizeyi, ebeveyn medeni durumu gibi demografik
degiskenlerin ¢ocukluk ¢ag1 olumsuz yasantilari, ebeveynlere baglanma ve ebeveynlik

stilleri iizerindeki etkileri bagimsiz Orneklem t-testi kullanilarak aragtirilmistir.
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Calisma degiskenleri arasindaki iligkileri aragtirmak i¢in kullanilan korelasyon analizi
kullanilmistir. Sonuglar, ¢ocukluk ¢agi olumsuz yasantilarinin ebeveynlere baglanma
ile negative yonde iliskili oldugunu gostermistir. Otoriter ebeveynlik stili, demokratik
ebeveynlik stili ile negatif, asir1 koruyucu ebeveynlik stili ve izin verici ebeveynlik
stili ile pozitif iligkili bulunmustur. Kisinin annesiyle pozitif baglanmasi, demokratik
ebeveynlik stili ile pozitif yonde iligkili, otoriter ebeveynlik stili ile negative yonde
iliskili bulunmustur. Ayrica, aracilik analizi ¢ocukluk ¢agi olumsuz yasantilar ile
otoriter ebeveynlik stili arasindaki iliskiye hem anne hem de baba ile baglanmanin
aracilik ettigini ortaya koymustur. Calismanin bulgular literatlir cergevesinde

tartisilmistir.

Anahtar kelimeler: Cocukluk Cagi Olumsuz Yasantilari, Ebeveynlik Stilleri,
Ebeveyne Baglanma, Otoriter Ebeveynlik Stili

Vi



To my parents...

vii



ACKNOWLEDGEMENT

| am so grateful for my thesis advisor and supervisor Prof. Dr. Falih Koksal. | felt his
endless support at every stage of this process. He taught me a lot academically but
more importantly, he taught me how to see the world differently, be a better person,
be a better clinician and never stop learning. His words will always be in my ears for

the rest of my life. As he always says, don’t worry be happy!

I sincerely thank my dear lecturers Asst. Prof. Yasemin Meral Ogiitcii and Assoc. Prof.
Seda Can for their valuable contributions, loving attitudes, and everything they have

taught me. | feel very lucky to be their student.

I would like to thank my friends Begiim Taskin, Miige Caglayan and Cagla Karabulut
for always motivating me and making even the toughest times fun.

I am so thankful for my partner in crime Yarkin Yenice for making me feel like the

luckiest person in the world. | love you, always.

I would like to deeply thank my beloved parents Sevgi Tanriverdi and Ahmet Babacan
for being a warm home for me, providing me the secure base and safe haven since day
one. I couldn't do any of it without you. You mean the world to me.

viii



TABLE OF CONTENTS

ABSTRACT <ttt ettt st e b e st e nae et e reeare e i
()74 = [OOSR OO v
ACKNOWLEDGEMENT ... Vil
LIST OF TABLES ...t Xii
LIST OF FIGURES ... X1l
CHAPTER 1: INTRODUCTION .....oiiiiiiiiiieiit et 1
1.1.  Adverse Childhood EXPEIIENCES.......cccueiuieieirieiie e ittt 2
1.1.1. Types of Adverse Childhood EXPErIENCES..........ccceveeveerieiieieeiie e 3

1.2, AtaChMENt TNEOKY .....cceeiiiieiiece et 6
1.2.1. AtaCHMENT SEYIES ... .ot 8
1.2.2. Parental BoNdiNg ........c.cooiiiiiiiiiiieniese e 10

1.3. Adverse Childhood Experiences and Parental Bonding ..........c.ccocoovvveienne. 10
1.4, Parenting SYIES.......oouoiiiiiiiiiieeeeee s 11
1.4. 1. AUENOTTEAITAN ..o 13
1.4.2. AUthOritative/DemOCIALIC ........ccveverierieriericsie s, 14
14,3, PEIMISSIVE ...ttt bbbttt 14
1.4.4, OVEIPIrOtECLIVE ....ooevicie ettt 14
1.4.5. Reseach Held on Parenting StylesS.........cccooviiiiieiciicie e, 15
1.4.6. Parenting Styles Research in TUFKEY .........ccccovevveieiieie e, 16

1.5. Parental Bonding and Parenting Styles ...........ccccovviiiiiie i 18
1.6. Aim of the Study, Research Questions and Hypotheses ...........c.ccccevvviiieennnnnn 19
CHAPTER 2: METHOD ...ttt 21
2.1, PArTICIPANTS ...ttt ettt 21
2.2, INSEFUMEBNTS ...ttt nne s 21
2.3. Demographic Information QUESLIONNAITE ..........cccvreririieierese e, 21



2.3.1. Adverse Childhood Experiences (ACE) .......cccooviieieniniieie e 21

2.3.2. Parents Attitude SCale (PAS) .......coiiiiieiieeeie e 22
2.3.3. Parental Bonding Instrument (PB1).........cccooviirnieninie e 22
2.4, PIOCEUAUIE ..ottt bttt 23
2.5, StAtiStiCal ANAIYSES........coviiiiieiiecieee e 23
CHAPTER 3: RESULT . 25
3.1. DESCIIPLIVE STALISTICS ....evveveiieiieecie et enees 25
3.2. Reliability of the Scales and SUBSCAIES .............ccceeviiieiiiic i 26
3.3. Effects of Demographic Variables on ACE ............cccooeviiiievieve e 27
3.4. Effects of Demographic Variables on Parental Bonding.............ccccooeevevennen. 27
3.4.1. Effects of Demographic Variables on Bonding with Mother.................... 27
3.4.2. Effects of Demographic Variables on Bonding with Father..................... 28
3.5.1. Effects of Demographic Variables on Democratic Parenting Style ......... 28
3.5.2. Effects of Demographic Variables on Authoritarian Parenting Style...... 29

3.5.3. Effects of Demographic Variables on Overprotective Parenting Style .... 29
3.5.4. Effects of Demographic Variables on Permissive Parenting Style .......... 30
3.6. Correlation Analysis of Study Variables............ccooeieiiiiiiinice, 30

3.7. Mediation Analysis of Parental Bonding with Mother on the Relationship

Between Adverse Childhood Experiences and Authoritarian Parenting Style ...... 32

3.8. Mediation Analysis of Parental Bonding with Father on the Relationship
Between Adverse Childhood Experiences and Authoritarian Parenting Style ...... 33

CHAPTER 4: DISCUSSION ..ottt 35

4.1. Evaluation of Effects of Demographic Variables on Adverse Childhood
EXPEIIENCES ...ttt bbb 35

4.1.1. Evaluation of Effects of Education Level on Adverse Childhood

EXPBIIBICES ...ttt et e e baearae s 35

4.1.2. Evaluation of Effects of Gender on Adverse Childhood Experiences ...... 35



4.1.3. Evaluation of Effects of Marital Status of Participants’ Parents on

Adverse Childnood EXPEIIENCES .........cciveiiiiirieieiieeieeeeeee e 36
4.2. Evaluation of Effects of Demographic Variables on Parental Bonding ......... 37
4.2.1. Evaluation of Effects of Education Level on Parental Bonding................ 37
4.2.2. Evaluation of Effects of Gender on Parental Bonding ...........ccccccceuvennenee. 37

4.2.3. Evaluation of Effects of Marital Status of Participants’ Parents on

Parental BONAING.........ccooiiiiiiiee et 38
4.3. Evaluation of Effects of Demographic Variables on Parenting Styles ........... 39
4.3.1. Evaluation of Effects of Education Level on Parenting Styles ................. 39
4.2.1. Evaluation of Effects of Gender on Parenting Styles ............cc.ccocvvivriennn. 40
4.1.5. Evaluation of Correlation Analysis of Study Variables.............c.cccceeunee. 40

4.1.6. Evaluation of Mediation Analysis of Parental Bonding on the Relationship

Between Adverse Childhood Experiences and Authoritarian Parenting Style... 42

4.2. Limitations and Future SUQQESLIONS...........cceiveiiiiieieeie e 43
CHAPTER 5: CONCLUSION.......ooitiiiiiiie ittt 45
5.1. Clinical IMPHCALIONS ........ccviiieiicce et 45
REFERENGCES ...t 47
APPENDICES ...t 57
APPENTIX A .ot bbbt 57
APPENAIX B ..o 58
APPENTIX C .o bbb bbb 59
APPENAIX D .t 61

Xi



LIST OF TABLES

Table 1. Demographic Characteristic of the Participants
Table 2. The Descriptive Statistics of Variables
Table 3. Correlations between the study variables

Table 4. Correlations between subscales

xii



LIST OF FIGURES

Figure 1. Mediational Model of Parental Bonding with Mother on the Relationship

Between Adverse Childhood Experiences and Authoritarian Parenting Style

Figure 2. Mediational Model of Parental Bonding with Father on the Relationship
Between Adverse Childhood Experiences and Authoritarian Parenting Style

Xiii



CHAPTER 1: INTRODUCTION

The family is a system that forms the foundation of society and consists of the
relationship established between spouses, parent-child interaction, and communication
between siblings. The family is the first place where a person's personality traits are
formed, and social and psychological development begins (Ongider, 2013). The
caregiver is the first point of contact after birth. This situation, known as attachment,
IS a type that emerges with the need for intimacy and provides continuity and
consistency to develop secure attachment and establish healthy relationships later in
life (Bowlby, 1973). The parent-child relationship is also remarkably important in the
development of the child's personality. Clinicians and researchers have studied the
effects of the parent-child relationship in childhood, which is very important for an
individual's psychological development, within the framework of several theories.
Although many theorists explain it with different concepts, it is undeniable how
effective the first years of a child's life will be in later periods of her life (Burger,
2006). Furthermore, some argue that attachment is not limited to childhood, but sets
an example for other stages of life such as adolescence and adulthood, demonstrates
continuity, and is a phenomenon that can change in terms of its reflection. Although
the mother is in the first place as an attachment figure, the basic attachment with the
father is also very important. However, the attachment style that the child establishes
with the father may also vary according to the mother. If both parents are stimulating
enough for the child and the child's perception level is sufficient, it is possible to
establish a secure attachment with both parents. Functional and effective parenting
style, the quality of interaction with another person, the effects of people who have an
important place in life other than the mother, and the perceived parental experiences
are important factors (Kesebir et al., 2011). In the light of all this information, the
behavior and attitude of both parents towards their children is very important for the
child to be a healthy individual. There are numerous factors that influence parents'
attitudes toward child rearing. The cultural structure of the society to which family
members belong, the interaction between spouses, their socioeconomic status,
education level, parents' occupations, information obtained from observations of the
social environment, and even sociodemographic characteristics such as the child's
gender and age are among these factors. Another factor that has a significant impact

on parents' behavior and attitudes toward their children is how parents were raised by



their own parents (Sanli and Oztiirk, 2012). The attachment features that the mother
developed with her mother can also influence the characteristics of the attachment that
develops between the mother and the child. It is believed that if the mother has a warm,
loving, and secure attachment relationship with her own mother, this will be reflected
in her relationship with her child (Esposito, 2017). As a result, the mother's prior
attachment with her own mother can have an impact on her relationship with her own
child. This relationship can be passed down through generations in both positive and
negative ways. Therefore, individuals' childhood experiences can influence their
parenting behaviors. It is thought that the mother's adverse childhood experiences,
such as abuse and neglect, may influence the parenting behaviors (Narayan, Lieberman
and Masten, 2021). The parenting styles of mothers and fathers who have experienced
childhood abuse in their childhood, on the other hand, is a little-known issue. In this
context, it is important to investigate the relationship between individuals’ adverse
childhood experiences, parental bonding with their own caregivers and their current

parenting styles.
1.1.Adverse Childhood Experiences

Traumatic experience/event is a concept that causes disruption in the natural flow of
“normal” life. Traumatic experiences are experiences that are unusual, cause intense
stress, are a shocking event, an intense feeling of "loss"”. This feeling of loss is the loss
of a sense of security, identity and the future, the ability to look back and predict the
future, control over life, relatives, trust in others, hopes, personal sense of power,
friends, home, or belongings (Briere and Scott, 2006). Adverse childhood experiences
can also be considered as developmental traumas due to the negative effects they have
on children. Developmental trauma has been proposed as a more inclusive term for the
symptoms of children who do not have secure ties with their parents and who are
exposed to trauma during their developmental stages (Van der Kolk, 2005). Levine
and Kline (2008) described trauma as “the most avoided, ignored, minimized, denied,
misunderstood and untreated cause of human suffering”. Therefore Van der Kolk
(2014) referred to childhood trauma as a “hidden epidemic”. Childhood negative
experiences are quite common, although they remain hidden and overlooked. The ACE
Study (Adverse Childhood Experiences Studies) is the most comprehensive
community health study conducted in the United States. A two-year longitudinal study

of 17,337 participants between 1995 and 1997, measuring the number of negative
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experiences experienced in the first 18 years of life, revealed that childhood negative
experiences were much more common than expected. More than half of the
participants reported at least one adverse childhood experience, while a quarter
reported two or more (Felitti et al., 1998). The World Health Organization (2016)
reports that 25% of adults were physically abused as children, and one in five women
and one in 13 men were sexually abused. In addition, it is stated that the cause of death
of an estimated 41 thousand children under the age of 15 in the world every year is
child abuse (WHO, 2019). The majority of early adverse childhood experiences are
related to the family environment and dynamics. Also, these experiences predict
different psychological and physiological problems in adulthood (Felitti et al., 2019).

1.1.1. Types of Adverse Childhood Experiences

Child abuse is divided into 4 main groups according to how it affects the child. These
are physical abuse, sexual abuse, emotional abuse, and neglect (WHO, 2020).
Although abuse and neglect have different definitions, they are in fact inseparable
concepts. Abusing a child physically, sexually, or emotionally is also neglect in the
sense of leaving the child psychologically alone in the midst of emotional distress.
Neglecting a child is also abuse in the sense of causing painful emotional distress in
the child (Allen, 2013). Although groups are thus segregated, children are often
exposed to different types of abuse, what Finkelhor et al. (2007) called poly-

victimization.
1.1.1.1.Physical abuse

Physical abuse is the most common type of abuse that can be detected early and is the
easiest to diagnose (Erikson, 2002). It is defined as the non-accidental physical harm
and punishment of the child. This harm may be mild, or it may be increasingly severe
and even fatal (Unal, 2008). It is a situation where the person is injured in a way that
will harm one’s health including movements such as hitting, beating, punching, hitting
with an object (Okutan, 2017). Physical abuse can also be defined as deliberately
applied physical force that harms or is likely to harm the health, life, or dignity of the
child, and includes behaviors such as hitting, kicking, shaking, biting, strangling,
burning, poisoning (Norman et al, 2012). Two-thirds of physically abused children are
children under the age of three. As the child's age increases, it is seen that abuse

decreases, but it increases again between the ages of 12-16 (G6rmez et al., 1998).



Physical abuse in children causes many problems in the field of social health as well
as physical and mental health (Tirags¢r and Goren, 2007; Margolin and Vickerman,
2007). In society, these children experience adjustment problems by exhibiting
difficulties in establishing close relationships, attachment problems, anxiety,
hopelessness, conflict, low emotional intensity, intense anger, inability to calm down,
and abusive behaviors (Holt et al., 2008).

1.1.1.2.Sexual abuse

Sexual abuse covers a wide spectrum from all kinds of actions and behaviors that aims
for sexual satisfaction, including vaginal or anal penetration (Urazel et al., 2017).
Sexual abuse refers to any behavior and/or speech that includes touching a child's
genitals for sexual stimulation, looking at their genitals, exhibitionism, voyeurism,
sexually explicit speech, and rape (Kairys et al., 2019). In a meta-analysis of 217
publications, the global prevalence of sexual abuse was reported as 12% (Hailes et al.,
2019). 120 million girls and young women under the age of 20 have been subjected to
some form of forced sexual intercourse, with one in five women and one in 13 men
reporting having been sexually abused as a child aged 0-17 (WHO, 2020). Children
who have experienced sexual abuse are at risk for psychiatric health problems such as
low self-esteem, depression, dissociative symptoms, and suicide (Ports et at., 2016).
Sexual abuse causes permanent and devastating traumatic effects on the child by
disrupting the balance between inner-self harmony and environment. Exposure to
sexual abuse causes negative body image and creates problems related to sexuality.
The child's feelings of insecurity, powerlessness and helplessness pave the way for
psychiatric problems (Golge, 2005; Cegen, 2007; Yakut and Korkmaz, 2013; Urazel
etal., 2017).

1.1.1.3.Emotional abuse

Emotional abuse can generally be defined as a pattern of repeated parent/caregiver
behaviors or events that make children feel fearful, insecure, and feel unloved and
unwanted (Taillieu et al., 2016). Emotional abuse can be seen as yelling, rude attitude,
carelessness, harsh criticism and rejection of the child's personality, as well as name-
calling, teasing, destruction of personal belongings, torture or killing of pets, excessive
criticism, inappropriate and excessive demands, labeling, and humiliation (Ajilian

Abbasi et al., 2015). Also, behaviors such as depriving the child of social relations,



threatening, scolding, and excluding are defined as emotional abuse. Emotional
neglect and abuse often occur together with physical abuse. This situation prevents
emotional abuse from being recognized and handled as a priority issue (Dinleyici and
Dagli, 2016). Emotional violence, which is frequently encountered in daily life, is
more difficult to be aware of, define, report, and legislate than other types of abuse
(Taner and Gokler, 2004). It is also the type of violence that has the longest impact on
the child (Iwaniec et al., 2006). Childhood emotional abuse has been associated with
depression, anxiety disorders, substance use disorder, dissociative symptoms, and
psychotic disorders. In addition, it can cause low self-esteem and reduced quality of
life (Taillieu et al., 2016). Even if these children have normal mental capacity,
problems such as learning difficulties and lack of attention occur (Paavilaienen and
Tarkka, 2003).

1.1.1.4. Neglect

Neglect is the failure of parents and caregivers to meet the child's physical and
emotional needs for development and well-being. Emotional neglect is explained by
the American Humane Association (AHA) as passive or passive/aggressive attitudes
towards the emotional needs or emotional well-being of the child (Wolock, 1984).
Emotional neglect is sometimes defined as “being psychologically unavailable”. It
includes not providing emotional support, showing no love, being unresponsive to or
allowing violence (Erickson, 2002). Physical neglect defined as lack of health,
education, clothing, nutrition, hygiene, play, protection, shelter, and safe living
conditions (Ozgentiirk, 2014). It is known that more than 1 out of every 7 children
(15.14%) in the US have experienced neglect at some point in their life. Neglect due
to parental incompetence or absence of parents has been reported to be the most
common form of neglect (Vanderminden et al., 2019). Similar results were found in
studies conducted in Turkey. Zoroglu et al. (2001) reported in their study that neglect
is the most frequently reported (16.5%) psychological trauma, followed by emotional
(15.9%), physical (13.5%), and sexual (10.7%) abuse. Neglected children experience
growth and developmental retardation, injury and death, mental and motor disorders,
behavioral changes, negative self-perception, learning and speech difficulties, and
attachment problems. Although it is very difficult to distinguish between the types of
neglect, it can be applied to the child physical, emotional, and sexual (Bilir et al., 1991;
Turhan et al., 2006; Yasar and Akduman, 2007; Dagli and inanici, 2011; Okutan,
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2017). Reviews investigating the risk factor for child neglect revealed that the
strongest predictors of child neglect were having parents with a history of
antisocial/criminal behaviors, mental/psychiatric disorders, and low-level education.
Risk factors for neglect can be listed as having a family with low social support, having
a parent with substance abuse, being the child of a parent who has experienced
maltreatment (Mulder et al., 2018).

1.2.Attachment Theory

Some scientists trying to understand human behaviors and the factors that cause these
behaviors have been focusing on the concept of attachment for many years. Bowlby
first used the concept of attachment in 1958. Bowlby has spent time working with
children and has noticed that a lack of mother care has a negative impact on children's
life. Bowlby conducted studies on the children in the orphanage, and these
observations and scientific findings led to a significant change in the care of the
children in the orphanage (Cozolino, 2017). He also conducted a literature assessment
of many different disciplines after concluding that the psychoanalysis education he had
received was insufficient to explain the rationale for this situation (Bahadir, 2006).
Therefore, attachment theory is a multidisciplinary theory created by the interaction of
different disciplines such as psychoanalysis, etiology, sociobiology, psychobiology,
and modern cognitive development theories. Bowlby's concept of attachment basically
represents the bond established between the caregiver and the child (Bowlby, 1997).
The attachment system, which is developmentally functioning and required for
newborns to survive, refers to the tendency and need for emotional bonding. People
are born to need closeness when they feel in danger, and if this need is met in the first
years of life, they can develop close relationships with others. The attachment of the
baby to its mother helps the baby to be protected from these dangers from the
environment, to meet its nutritional needs, to learn life activities by taking the mother
as a role model, and to explore the environment (Bowlby, 1969). Therefore, an
attachment figure that provides closeness becomes a representation of security for the
infant. In this period, the basic sense of trust or insecurity develops according to the
degree of meeting the needs of the baby. When the attachment figure is close, the infant
has a security base from which he can relate and explore the environment with people
outside the attachment figure. Attachment has three distinguishing features according

to Bowlby. Proximity maintenance means that the child aims to explore the world but
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still tries to stay close to his/her caregiver. Safe haven implies that when a child feels
threatened, afraid, or in danger, he/she can turn to his/her caregiver for safety. Secure
base refers to the caregiver providing a solid and dependable foundation for the child
as he/she learns and explores the environment. In general, the characteristics that
determine the security of attachment include the caregiver's accessibility, consistency,
responsiveness, and how the newborn perceives the bond. The infant's expectations,
perceptions, and behaviors toward himself, other people, and other connections are
influenced by the security of attachment, which is linked to the internal working
models established by Bowlby (1973). In other words, the infant whose needs are
appropriately and consistently evaluated and answered by its caregiver can form the
representation of an "accessible and sensitive caregiver". Securely attached babies tend
to explore the outside world by evaluating both themselves and the world more
positively. Internal working models, which are formed as a result of repeated
experiences with caregivers and include the infant's conceptualizations of himself,
others and relationships, act as prototypes for future relationships and affect the
person's feelings, thoughts, and behaviors. The first signs of attachment in infants are
observed between 8 and 12 weeks (Bowlby, 1979). It becomes more evident in the
second period, 6 and 7 months (Lamb et al., 2002). Attachment is now fully observed
in the third stage, that is, in the period from 6 to 24 months. The attachment behavior
is activated by the separation of the caregiver. When the caregiver moves away, the
baby becomes restless, nervous; relief occurs when the caregiver returns. Thus, the
child is protected from dangers and continues to exist by getting close to someone who
is much more competent than itself (Bowlby, 1979). If the child cannot get close to the
caregiver after separation, it reacts in three stages. In the protest phase, which is the
first reaction, the child cries and actively seeks his caregiver. In the second stage, the
period of despair, child is in despair of not being able to find its attachment figure. In
this stage, child is depressed and inactive. In the last stage, the detachment period, the
child gives up looking for the caregiver with the despair of not being able to reach the
attachment figure anymore (Hazan and Shaver, 1994). These stages often appear as
intertwined, but differentiate according to the dominant response (Bowlby, 1973).
Bowlby divided attachment into secure and insecure. Studies have found that secure
attachment is associated with well-being, while insecure attachment is associated with
pathologies (Kesebir et al., 2011).



1.2.1. Attachment Styles

Ainsworth et al. expanded Bowlby's attachment theory. Ainsworth studied the infant's
reactions to separation and reunion from its caregiver under laboratory conditions.
Ainsworth and her colleagues investigated how babies behave in the event of a brief
separation from their caregiver and reunion. Thus, they defined three types of
attachment patterns based on individual differences: secure, anxious/ambivalent, and
avoidant. The link produced by the mother-child interaction evolves into a pattern of
"me" and "other" that the child will carry throughout his life, determining the type of
relationship he/she makes with the rest of the world (Mahler, Pine and Bergman,
2003). Individuals show different attachment styles in relation to being exposed to
different environmental conditions in their lives, being with primary caregivers who
show different attachment styles, and having different interpersonal experiences

(Pietromonaco et al., 2000).

1.2.1.1.Secure Attachment

Secure attachment includes the combination of “positive self” and “positive others”
models. When children develop a secure attachment style, they experience that their
caregivers are attentive, approachable, and willing to assist them when they face
difficult life events (Bowlby, 1988). The child's earliest relationships with the family,
particularly the child and the primary caregiver, are critical for the child's development
of a secure attachment style. In terms of the child's physical and mental development,
providing a secure attachment is very critical. Secure attachment also contributes to
the mother's enjoyment of being close to her child, the child's creation of a "positive
and rich self-worth™ by sensing the mother's power and presence, and the continuation
of the child's development of self-worth in the future in terms of positive representation
of himself/herself as the primary caregiver. In addition, it teaches the child to learn
from experiences and mood regulation. It also constitutes a mechanism that protects
the child from high-level stress (Giivendeger Doksat and Demirci Ciftci, 2016).
Children who have established a secure attachment style through childhood are those
that recognize their boundaries, respond consistently and appropriately. They have
high self-esteem, believe they are worthy of affection, and see others as accessible and

trustworthy. Furthermore, they do not hesitate to seek social support when they are



stressed, they do not have trouble forming relationships with others, and they can be
self-sufficient when necessary (Ainsworth et al., 1978).

1.2.1.2.Anxious/Ambivalent Attachment

Anxious-ambivalent attachment style includes the combination of “negative self” and
“negative others” models. In the case of anxious-ambivalent attachment, the primary
caregiver is indifferent and unresponsive to the wishes and needs of the child.
Anxious/ambivalent attached children experience intense anxiety and intense anger
when separated from the primary caregiver. When their caregivers are away from
them, these children feel anxious, and they have difficulty settling down when their
caregivers return (Ainsworth et al., 1978). Children who develop anxious-ambivalent
attachment are those who are concerned about their caregivers' ability to meet their
needs. At the same time, these children resist separation from the caregiver, and once
separated, they are difficult to soothe and relax. In addition, they take longer to return
to play and to regulate their emotions since these children have internalized their
caregivers' anxiety (Cozolino, 2014). They have varying self-esteem, and although
they live deeply in their relationships, their relationships are mostly short-lived. The
fear of separation and death is dominant, and thoughts about abandonment are the most
basic characteristics of the anxious-ambivalent attachment style (Bartholomew et al.,
1991).

1.2.1.3.Avoidant Attachment

The avoidant attachment style includes a combination of “positive self” and “negative
others” models. Caregivers in an avoidant attachment relationship are indifferent to
child's needs and feelings of intimacy. The child shows distant and emotionally
disconnected behaviors from the caregiver (Burger, 2006). Those who develop
avoidant attachment patterns are unconcerned about the caregiver's departure, show no
reaction to their return, and appear uninterested. Furthermore, children who have
developed this attachment style have learned that it is easier to regulate their own
emotional states and that the stress they experience is worsened by the caregiver's
indifference. Individuals who have developed an avoidant attachment style find all
kinds of social relations unnecessary and boring, they do not open themselves in their
social relations and they do not like when people open up to them (Bartholomew et al.,
1991).



1.2.2. Parental Bonding

Parental bonding is a concept that tries to explain the effect of the caregiver on the
development of the child within the framework of care and protection dimensions.
Parental bonding is also a concept that examines adults' attachment styles to their
parents. Bowlby associated inadequate/pathological parenting with the dimensions of
care and control/protection. The term care includes giving inadequate care, not
meeting the infant's needs, belittling, criticizing, or rejecting the child. The term
control is defined as overprotection, not supporting independence, or overcontrolling.
Therefore, Parker et al. (1979) proposed a quadruple model. According to this model,
high care-low overprotection is defined as optimal attachment. Low care and low
overprotection fall under the category of non-attachment or weak attachment. Parents
who exhibit high care/high overprotection behaviors are also included in the
affectionate constraint class. Finally, low care/ high overprotective parental behaviors
were classified as affectionless control. In various studies, it has been determined that
behaviors perceived as low care/ high overprotection are associated with various
psychiatric disorders such as depression, anxiety disorders, schizophrenia, adolescent
suicides, eating disorders, substance abuse and obsessive-compulsive disorder (Kapg1
and Kicuker, 2006).

1.3.Adverse Childhood Experiences and Parental Bonding

Many factors related to the mother, child, and environment are known to influence the
interaction and attachment between mother and child. According to a large meta-
analysis, low-risk mothers are securely attached to their children (ljzendoorn, 1999).
It has been demonstrated that abused children have a more insecure attachment to their
mothers (Youngblade and Belsky, 1990). Crittenden (1998) examined the attachment
of abused and neglected children to their mothers in his study and discovered that 79%
of them had insecure attachment. Berthelot et al. (2015) evaluated mothers who had
been abused or neglected, and insecure attachment was found at an 83 percent rate in
their study. Another study discovered that mothers with a disorganized attachment
pattern had a history of childhood abuse (Yan-Hua, 2012). Stacks et al. (2015) said
that there is a negative connection between the secure attachment of the mother and
the sensitivity of the mother.
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1.4.Parenting Styles

Attitude is used to refer to any kind of reactional tendency of a human towards a
phenomenon or an object (Aktiirk, 2015). Although initially being covered in social
psychology studies, the notion of attitude is now widely used. The notion of attitude is
mostly used in the fields of clinical psychology and developmental psychology in a
manner to be analyzed in relation with parental attitudes, parental behavior and child
outcomes. For example, Yavuzer (1999) shows that many incidents that lead to
negative child outcomes are also correlated with inefficient and inappropriate parent-
child relationships.

Family is the initial social learning environment for the child. The initial behaviors
directed towards the child and the initial attitudes that are offered actually define the
initial patterns of social interaction. Besides the structural characteristics, the socio-
economic and cultural status of the family are also imperative in determining the

child’s emotional and social development (Yavuzer,1999).

Primary caregivers as we mostly refer to in 21% century, portray the outer world
for the child, their attitudes and behaviors show the life either as a safe and worth

living, or as full of danger, fear, and unsafety (Ozyiirek, 2004).

Focusing on the dimensions of control and nurturance several theorists focused
on parenting style for figuring out the developmental outcomes of parenting and its
importance on different socialization processes. Starting with Watson (1928) on the
impact of control and Freud (1933) on nurturance, Symonds (1939) defined these two
dimensions of parenting as acceptance/rejection and dominance/submission; for
Baldwin (1955) these were emotional warmth/hostility and detachment/involvement;
Schaefer (1959) focused on love/ hostility and autonomy/control; and for Becker
(1964) warmth/ hostility and restrictiveness/permissiveness gained the attention
(Darling and Steinberg, 1993). Although naming these dimensions differently the

underlying regard is highly similar for those theorists.

Besides this similarity on the underlying organization of parenting styles, the
relationship between child outcomes and parenting began to emerge (Darling and
Steinberg, 1993). The characteristics of model children or “instrumentally competent”

children as Baumrind (1971) calls it began to be proposed as ‘“social, cooperative,
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loyal, emotionally stable, friendly, honest...good citizens and good scholars”
(Symonds, 1939). Similarly, the family environment where these children were raised
is presented as warm, clear, communicative, consisting of rational guidelines, and
allowing child’s autonomy (Baldwin, 1955; Symonds, 1939). Besides psychology
theorists, sociologists also analyzed the dynamics such as parents’ beliefs on parenting
and the broader social context defining roles and expectations (Bronfenbrenner, 1958).
However, until Baumrind (1966) a theoretical model which incorporated the emotional
and behavioral mechanisms of parenting style was not presented. According to
Baumrind (1968) the main aim of parenting is socializing the child in a manner to
make him/her conform the demands of society while maintaining his/her sense of
personal integrity. She conceptualized parenting style as the recurring patterns of
affect, practices and values, the beliefs they have on their roles as parents and on the

nature of their children.

Being one of the key missions of parenting, Mussen, Conger and Kagan (1984)
defined socialization as the process through which the child acquires the beliefs,
values, and behavioral standards dominant in his/her culture. Although not being the
sole vehicles in this process parents are widely accepted as main components
contributing to child’s socialization because the first interactional patterns in which

the child gathers the initial social skills, characteristics and values.

Culture is also accepted as another factor impacting parenting styles, in a manner
that national cultural values and attitudes towards parenting are combined with micro-
level familial and local values and practices and transmitted to the child via parenting
style (Ozgiiven, 2010). In addition to cultural coefficients, according to Yavuzer
(2013) parents’ self-awareness and self-acceptance, the loving, respecting attitude they
perform towards each other, the balance and peaceful couple relationship they have
also impact parenting styles. In contrast the negative parenting the parents perceived
as children, having children at an old age and challenging socioeconomic conditions

are found to be related with parenting style (Yavuzer, 2013).

Parental attitudes are intergenerationally transmitted. At the root of parenting
style lies the parents’ own perceived parenting. Sanli (2007) suggests that mothers
internalize the maternal attitude they received via identification with the mother.

Especially the individuals who have been deprived of parental care as a child, may be
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more inclined to become aggressive and oppressive adults (Aktlrk, 2015). In contrast,
they may also be prone to show the opposite version of the parenting they received
and become more permissive or over-protective. Either wat, for compensating for their
children what they have been deprived of they may fail to present the needed
boundaries for their children and may fail to respond to child’s actual developmental
needs (Ayyildiz, 2005; Yavuzer, 2013).

Baumrind (1971) argues that parents’ world of influence mold and shape children
into adults. Being a complex activity, parenting includes certain attitudes and
behaviors that act upon children either separately or collectively, influencing child
outcomes and forming an emotional bond through which the parental behaviors are
expressed (Darling and Steinberg, 1993; Darling, 1999). Parenting is examined in
terms of two components which are demandingness and parental responsiveness
(Fletcher et al., 2008). Parental demandingness refers to the guidelines set by the
parents for their children, and the methods of discipline based on these predetermined
rules and guidelines (Bibi et al., 2013). Parental responsiveness shows the
emotionality of parenting. Parents’ ability and will to support the children and attend
their needs define the responsiveness of parenting. Baumrind (1966) also studying on
parenting styles focused on two similar dimensions, nurturance, and control.
According to Baumrind (1966) parental role is of key importance for the child to
conform to the demands of others while maintaining a sense of personal integrity.
While the control dimension covers the notions of strictness, use of punishment or
consistency of punishment, use of explanations and she separated parents’ willingness
to socialize their children from the control dimension. Based on these two dimensions
Baumrind highlighted three styles of parenting: authoritative, authoritarian, and
permissive with these concepts of responsiveness and demandingness in mind

(Baumrind, 1971). These are presented in the below section, respectively.

1.4.1. Authoritarian

Engaging in limited mutual interaction with their children, authoritarian parents
are presented as demanding unresponsive, in a manner that they expect the children to
fulfill all the demands of adults without any questioning (Bibi et al., 2013). They use
power-assertive methods such as threads, commands, physical force, love withdrawal

to restraing child’s independence and self-expression (Zupancic, Podlesek, and
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Kavcic, 2004). They also set high standards and harsh rules to which absolute
obedience is required. They may be inclined to relate love to success, and they are

limited in terms of nurturing (Berg, 2011).
1.4.2. Authoritative/Democratic

In this parenting style demandingness is combined with responsiveness. Logical
demands and guidelines are set, although child’s compliance is expected warmth,
acceptance and encouragement are also offered (Berg, 2011). Child’s perspective
views are considered in the decision-making process. Authoritative parents, discipline
and support their children well in a manner to help them turn into adults which are

socially accepted and self-integrated (Bibi et al., 2013).

Authoritative parenting is widely accepted as the most effective of the three
styles and consists of a balanced approach combining nurturance, communication,

maturity demands, and control (Schwerdtfeger et al., 2013).
1.4.3. Permissive

In this style of parenting clear and predictable rules are relatively limited, the
monitoring is not stable, misbehavior is ignored, and affective tone is neutral, they also
give a high level of freedom and fail on restraining the misconduct (Rossman and Rea,
2005). Although being nurturing and accepting, they refrain from imposing demands
and control (Zupancic et al., 2004). They do not present expectations towards their
children and also, they may be inclined to see their children as friends, again blurring
the boundaries and limits between parents and children. They have little or no
expectations for their children and often view their children as friends and have few

limits imposed (Berg, 2011).

1.4.4. Overprotective

Although not being initially placed in Baumrind’s classification, this fourth style of
parenting gained attention in various studies (Kuzgun, 1991; Levy, 1966; Yavuzer,
1994). Over-protective parents fail to provide the child an environment where child’s
autonomy and individuation/separation can be developed (Demir and Sendil, 2008).
They refrain from giving the child the age-appropriate responsibilities, they interfere
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with the child’s abilities in a way to inhibit the developmental process and they fail to
accept their children as a separate individual. They are inclined to see the child as
incapable of taking care of or voicing his/her individual needs and wishes, and they
see the child as someone who should always be protected. Several theorists argued that
this type of parenting is highly dominant in Turkish culture since the cultural parenting
premises transmitted via generations in Turkey mostly pushes parents in a position
where they become unable to separate care and warmth from control and boundaries
(Kagitgibasi, 1990). In line with this premise, the findings of the study conducted by
Demir and Sendil (2008) revealed the positive correlation between authoritarian
parenting and overprotective parenting behaviors in a Turkish sample. This result was
expected in their analysis since in both styles of parenting the demand and control
component is high whereas the acceptance towards the individuality of the child is
limited. According to over-protective or authoritarian parents the child can only be
kept safe and healthy via stable control and parental surveillance (Darling and
Steinberg, 1992; Kuzgun, 1991; Maccoby and Martin, 1983).

1.4.5. Reseach Held on Parenting Styles

Previous studies show that children develop fewer behavioral problems and gain
more competency when raised by authoritative parents (Schwerdtfeger et al., 2013). A
study conducted among preschool children raised by authoritative parents showed that
those children are less likely to exhibit externalizing behavior problems (Cheah et al.,
2009).

A cross-sectional study conducted by Paulussen-Hoogeboom et al. (2008)
presented that authoritative parenting is related with limited internalizing problems.
Similarly, Towe-Goodman and Teti (2008) showed that authoritarian parenting
combining of high-power assertion and low nurturance is associated with increased
internalizing problems. Baumrind, Larzelere, and Owens’ (2010) findings revealed
that authoritarian parenting at ages 3 to 5 predicted increased internalizing problems
at age of 14 even after initial child dynamics are controlled. This long-term negative
effect is related with externalizing and internalizing problems being associated with
high levels of psychological control and verbal hostility used by authoritarian parents
(Scaramella et al., 2008).
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Furthermore, Strage and Brandt (1999) showed that college students raised by
Authoritative parents reported more confidence, persistence, and academic success
when compared to students raised by authoritarian or permissive parents. Another
study conducted by Baldwin, Mcintyre and Hardaway (2007) among a college
population revealed that authoritative parenting style predicted late adolescent

optimism.

According to Schwerdtfeger and colleagues (2013) verbal hostility observed in
authoritarian parenting is an important mediator of the transmission of
intergenerational trauma. This relationship is increased by verbal hostility, coercive

control and limited nurturance of mothers in their study.

Another study conducted by Gander and Gardiner (2010) revealed that as
families get enlarged, paternal interaction with the child decreases. With the birth of
each child, parenting styles may be reproduced. More oppressive and less caring
atttitudes may be observed. However, one perk of having more than one child,
necessitates the father to be more active in child-rearing thus may be improving the
father-child attachment.

Parental education level is also found to be an important contributor of parenting
style. Von der Lippe (1999) by analyzing the education level, career status and
parenting styles of 30 Egyptian mothers showed that as the educational level of
mothers increases, the traditional parenting attitudes are less preferred and

authoritative parenting style is increased.

Another study conducted by Degget and colleagues (2000) analyzing the
relationship between challenging socioeconomic conditions and parenting styles
presented that parents’ negative expectations towards life and parenting, unrealistic
developmental expectations from the child and negative attitudes towards their

children are related with a challenging socioeconomic home environment.

1.4.6. Parenting Styles Research in Turkey

Although various studies are held in western literature in the past 30 years regarding
child-rearing attitudes, theoretical and experimental studies that are held in Turkey

remained limited (Yilmaz, 1999). Certain studies analyzed the relationship between
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parenting style and adolescence outcomes (Akyil, 2000; Kulaksizoglu, 1985; Kuzgun,
1991), data regarding early preschool ages remained also limited.

Several studies conducted in Turkey for portraying the different components
of parenting style widely focused on dynamics such as socioeconomic status, maternal

educational level and parental perceived parenting.

Being a notion that is highly studied, socioeconomic status of the family is found to be
correlated with the parenting style and child outcomes. Yilmaz (2004) expresses that
in environments where the opportunities are limited, children’s negative impacts to
household finance leads to more negative parental attitudes towards the children. Also
challenging household conditions are positively related with child abuse. In contrast
in high-income group families, the parents are found to be more tolerant and more
positive towards their children. Furthermore, parents who are in a higher socio-
economic status value authority less while giving more room to curiosity, creativity,
success, equality and problem-solving, when compared to parent from lower

socioeconomic status. (Ayyildiz, 2005).

Focusing on the impacts of maternal age and socioeconomic statues, Omeroglu (1996)
collected data from 103 mothers via PARI showed that working mothers performed a
more oppressive parenting and maternal age did not impact the parenting style. On the
other hand, as the household income decreased oppressive or overprotective parental
attitudes are increased, and authoritative parenting is found to be decreasing.
Tortumluoglu’s (1999) findings also presented similar findings that working mothers
perform a more over-protective parenting and mothers’ perceived parenting is highly

related with their own parenting style.

Another study conducted by Ayyildiz (2005) also analyzed maternal educational level
in relation to parenting style by running the analysis with 382 mothers who have
children at ages between 0-6. The findings showed that as maternal education level is
positively related with authoritative parenting, and as maternal age falls a more
authoritarian style is observed. By using PARI among 145 mothers who have children
at ages between 3-6, Mizrakg¢1 (1994) showed as mothers’ information regarding child-
rearing increased more authoritative parenting is observed, and the child’s

temperament did not have a relationship with parenting style.
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Yal¢in and Tiirniiklii (2011) focusing on controlling and interfering parental attitudes
showed that, the parents who are more controlling and intervening are individuals who
have been deprived of the parental support they needed as children, and they have been
raised with a more imbalanced discipline. The findings showed that they also received
more oppression for success from their parents. Over-protective parents may be seeing
their children as their own extensions, and they may be willing to compensate their
own deprivations via their children. Child’s dependent character is a mission for such
parents. Those parents dictate their children in a manner which inhibits the child to
reach to age-appropriate liberties and responsibilities. Child’s individualization and

separation is thus limited (Kulaksizoglu, 2008).

Over-protective parents are portrayed as over-sensitive and protective in child’s
actions. They may not let the child to fulfill the age-appropriate self-care activities,
child is not included in decision-making process for decisions related with the child,
they are not tolerant to child’s crying thus they take their children to doctors highly
often, and in infancy they are highly hesitant to leave the child away from their lap
(Cagdas, 2012; Unvar, 2008). Those children are highly challenged in decision-
making when they become adults, they perform under their capacities due to the
underdeveloped self-confidence, they may be dependent to others and expecting the

similar overprotective attitudes from their own partners (Yavuzer, 1999; Unvar, 2008).

1.5.Parental Bonding and Parenting Styles

In the study conducted by Adam, Gunnar, and Tanaka (2004), the effect of the mother's
mediator feature on the relationship between attachment styles and child-rearing
attitudes was examined. In this study, it was stated that mothers with an obsessive
attachment style had angry/intrusive parenting behavior. In the same study, it was
stated that this rate was lower for mothers who had a dismissive or secure attachment
style. Tani et al. (2018) argued that a woman's attachment to her own mother,
depending on the theory of intergenerational transmission, within the framework of
Bowlby's attachment theory, has a great effect on her maternal role in the future. In the
light of this information, they examined the relationship between the attachment style
that pregnant women developed for their babies before and after the birth and the
relationship they established with their own mothers. As a result, it has been stated that

women who have good relations with their mothers have positive attachment
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tendencies, care methods and attachment styles for their newborn babies. Moreover,
individuals who have experienced insecure attachment for a variety of reasons,
including early mother loss of a parent, childhood trauma/abuse related to the parent,
and adult life losses, are unable to meet the requirements of secure attachment for their
children (Giivendeger Doksat and Demirci Ciftei, 2016). It has also been reported that
children whose mothers have insecure attachments to their own mothers have a higher

incidence of insecure attachment (Raby et al., 2015).
1.6.Aim of the Study, Research Questions and Hypotheses

In the light of the literature that has been summarized above, clinicians and researchers
have studied the effects of the parent-child relationship, which is very important for an
individual's psychological development and well-being. There are numerous factors
that influence parents' attitudes toward child rearing such as gender, age, educational
level, family background, cultural background. One of the most significant of these
factors is how the parents were raised by their own parents (Kesebir et al., 2011). Tani
et al. (2018) argued that a woman's attachment to her own mother has a great effect on
her maternal role in the future. In addition, Yan-Hua (2012) stated that mothers who
had history of childhood abuse develops disorganized attachment pattern with their
child. Therefore, it is important to investigate both which factors influence adverse
childhood experiences and how adverse childhood experiences affect the parent-child

relationship.

On the other hand, Sousa et al. (2010) argued that the child's secure attachment to
parents will the protect the child from the effects of neglect and abuse. Thus, parental
bonding is critical concept that affects both long term effects of adverse childhood
experiences, and parents’ child-rearing attitudes. Therefore, this study aims to
investigate the effects of individuals’ adverse childhood experiences on their parenting

styles in relation to parental bonding with their own parents.

In accordance with this framework, the research questions are the followings:
Q1: How does adverse childhood experiences affect one’s bonding with parents?
Q2: How does adverse childhood experiences affect one’s parenting styles?

Qs3: How does one’s bonding with their own parents affect their parenting styles toward

their children?

19



Based on these research questions, the hypotheses are the following:

Hi: Adverse childhood experiences would significantly predict individuals’ bonding

with their parents.

Ha: Adverse childhood experiences would significantly predict individuals’ parenting

styles.

Hs: Individuals’ bonding with their own parents would significantly predict their

parenting styles.

Ha: Relationship between adverse childhood experiences and individuals’ parenting

styles would mediated by individuals’ bonding with their own parents.
Secondary research questions:

Q4: How does adverse childhood experiences differ by age, educational level, marital

status of one’s parents, and gender?

Qs: How does parental bonding differ by age, educational level, marital status of one’s

parents, and gender?

Qs: How does parenting styles differ by age, educational level, marital status of one’s

parents, and gender?
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CHAPTER 2: METHOD

2.1.Participants

A total of 991 individuals participated in this study. Convenient sample type used in
data collection. 272 of the participants were excluded from the study because they did
not meet the criteria of being a parent to a 2-6 years old child. 46 of the participants
reported that they had a psychological disorder (Bipolar Disorder, Panic Disorder,
Depression etc.), so they excluded from the study as well. All participants met the
criteria for being a parent to a 2-6 years old child. Total of 673 participants included

in the current form of the study.
2.2.Instruments

Demographic Information Questionnaire, Adverse Childhood Experiences (ACE),
Parents Attitude Scale (PAS) and Parental Bonding Instrument (PBI) have been used
in this study.

2.3.Demographic Information Questionnaire

This questionnaire used to collect information about participants’ ages, gender, marital
status, education level as demographic variables. The participants were also asked
about their parents' marital status. Lastly, participants were asked whether they had
children, their children's ages, and their psychological disorders to see if they met the

research criteria.
2.3.1. Adverse Childhood Experiences (ACE)

Adverse childhood experiences (ACE) were developed by CDC and Permanente in
1997. It was first translated into Turkish by Ulukal et al. (2013). However, its validity
and reliability study were conducted by Giindiz et al. (2018). This questionnaire
consists of 10 items questioning childhood traumas. The questionnaire includes
questions about domestic emotional, physical, and sexual violence, abuse and neglect
experienced by the subject in the first 18 years of his/her life. Questions contains only
the 'yes' option, otherwise it is left blank. The total score of the ACE ranges from 1 to
10. It has no cutoff value. Higher scores indicate higher adverse childhood

experiences.
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2.3.2. Parents Attitude Scale (PAS)

This scale was developed by Demir and Sendil (2008) to measure the child-rearing
behaviors of parents with children between the ages of 2-6. PAS is a self-report scale.
The created items are in the form of behavioral patterns. There are 5 options that differ
according to their frequency ratios against each type of behavior exists (5=always,
1=never). Thus, the parents who answered the questions were allowed to express how
often they did the behavior. Points from each dimension calculated separately, and the
scores are obtained for each dimension. To develop a scale that measures parent
attitudes and behaviors, 12 different scales reviewed both from Turkey and abroad.
The current Parents Attitude Scale consist of 46 items. The scale has 4 subscales
(democratic, authoritarian, overprotective, permissive). Democratic subscale includes
acknowledging that the child is a separate person, encouraging him/her to develop an
independent personality and openly express his/her ideas, and it consists of 17 items.
Authoritarian subscale reports no acceptance that the child is a separate individual, on
the contrary, the understanding that the parent is the owner of the child is dominant. It
also includes issues such as lack of communication, pressure, unconditional obedience
to rules, verbal, and physical punishment, and consists of 11 items. Overprotective
subscale reports that there is belief that the child cannot be self-sufficient and therefore
must be constantly protected. It includes inappropriate interventions, excessive
control, avoiding giving responsibility for the child, and it consists of 9 items.
Permissive subscale includes topics such as welcoming whatever the child does,

allowing too much freedom, and pampering the child and, it consists of 9 items.
2.3.3. Parental Bonding Instrument (PBI)

Parental Bonding Instrument was developed by Parker, Tupling and Brown (1979).
This scale developed based on Bowlby’s attachment theory. Bowlby's conception for
"care and control/protection” elements of inadequate parenting was used by the authors
when developing the scale. Turkish adaptation of the scale and its evaluation for
psychometric properties conducted by Kape¢i and Kiigiikker (2006). The scale
retrospectively evaluates the individual's perception of his/her relationship with his/her
parents. The scale has total of 25 items. It is a 4-likert scale (O=very like, 3=very
unlike). Participants are asked to score perceived maternal and paternal behaviors

individually. Parental Bonding Instrument has two subscales named as care/control
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and overprotection. Retrospective perceived parental behavior is scored separately
according to these two subscales. Overprotection subscale measured by 7 of the items.
Care/control subscale measured by 18 of the items. Score increase on both total scale

and two subscales indicates positive attachment.
2.4.Procedure

Before starting the study, permission was obtained from the ethics committee of 1zmir
University of Economics. After obtaining the ethics committee permission, an online
survey was prepared to collect data. An informed consent form was given to the
participants before starting the study. In this form, the participants were informed
about the purpose and content of the study. The criteria for participating in the study
and the duration of the study were explained to the participants. It was explained to
the participants that the study was completely voluntary and that they could leave the
study at any time without any consequences. It was informed to the participants that
the study would not demand any personal information from them, and that the other
information obtained would be used for purely scientific purposes. In addition, an e-
mail address where they could reach the researcher was added and the participants
were informed that they could submit their questions. In the end, participants stated
that they understood the purpose of the study and participated completely voluntarily
(See Appendix ...). The online form was prepared via Google Forms and distributed
through social platforms such as Whatsapp, Instagram, Linkedin etc. It took about 10
minutes for the participants to participate in the study. Demographic Information
Questionnaire, Parents Attitude Scale (PAS) and Parental Bonding Instument (PBI),
and Adverse Childhood Experiences (ACE) were given to the participants,

respectively.
2.5.Statistical Analyses

Adverse childhood experiences was the predictor variable, parental bonding was the
mediator variable, and authoritarian parenting was the outcome variable in this study.
The analysis carried out by using IBM SPSS Statistics version 22. Firstly, reliability
analyses conducted to for scales and subscales used in the study. Then, descriptive
statistics used to explore mean values, frequencies, standard deviations, and
percentages. In order to examine the effects of demographic variables on adverse

childhood experiences, parental bonding, and parenting styles independent sample t-
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test was conducted. Pearson’s correlation was conducted to investigate relationships
between study variables and subscales. Finally, a mediation analysis was conducted to
investigate whether the parental bonding mediated the relationship between adverse
childhood experiences and authoritarian parenting style by using PROCESS version
3.5 by Hayes (2020).
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CHAPTER 3: RESULT

3.1. Descriptive Statistics

Demographic characteristics of the participants was examined. Participants’ ages
ranged from 23 to 55 (M=35.37, SD=4.47). 559 (83.1%) of the participants were
females, and 114 (16.9%) of the participants were males. 649 (96.4%) of the
participants were married, and only 24 (3.6%) of the participants were single parents.
3 (0.4%) of the participants graduated from primary school, 8 (1.2%) of the
participants graduated from middle school, 94 (14%) of the participants graduated
from high school, 86 (12.8%) of the participants have associate degree, 376 (55.9%)
of'the participants have bachelor’s degree, 89 (13.2%) of the participants have master’s
degree, and 17 (2.5%) of the participants have doctoral degree. 50 (7.4%) of the
participants reported that their parents divorced, or they live separately, 144 (21.4%)
of the participants reported that one or both of their parents had passed away, and 479
(71.2%) of the participants stated that their parents are married, and they live together
(See Table 1).

Table 1. Demographic Characteristic of the Participants

Variables Categories N %
Gender Male 114 16.9
Female 559 83.1
Marital Status Single 24 3.6
Married 649 96.4
Educational Level of Participant Low 191 28.4
High 482 71.6
Parents’ Marital Status Together 479 71.2
Separated 194 28.8

N number, % percentage
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Descriptive statistics of the measurements for this study was conducted.
Minimum/maximum, mean and standard deviation values of the measurements

presented in the Table 2 below.

Table 2. The Descriptive Statistics of Variables

N Min Max Mean SD
ACE 673 0 9 1,42 1,88
PAS_D 673 38 84 74,77 5,47
PAS A 673 11 39 20,32 5,12
PAS_O 673 12 45 30,24 5,84
PAS P 673 13 38 24,51 4,41
PBI_M 673 9 74 51,85 14,38
Care/Control_

673 2 54 37,61 12,33
M
Overprotection

673 0 21 14,24 4,40
M
PBI_F 673 7 75 48,45 15,45
Care/Control_
. 673 0 54 33,28 13,66
Overprotection

. 673 0 21 15,17 4,51

Note. ACE: Adverse Childhood Experiences; PAS_D: Democratic Parenting Style;
PAS_A: Authoritarian Parenting Style; PAS_O: Overprotective Parenting Style;
PAS_P: Permissive Parenting Style PBI_M: Parental Bonding for Mother; PBI_F:
Parental Bonding for Father; Care/Control_M: Care and control dimension for one’s
mother; Low Overprotection_M: Overprotection dimension for Mother;
Care/Control_F: Care and Control Dimension for Father; Low Overprotection_F:

Overprotection Dimension for Father.

3.2. Reliability of the Scales and Subscales

A reliability analysis was carried out on the Adverse Childhood Experiences (ACE)
scale consisted of 10 items, (a = 74).
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Reliability of the Parents Attitude Scale (PAS) was examined. Cronbach’s alpha value
for democratic subscale, authoritarian subscale, overprotective subscale, and

permissive subscale was found as .79, .76, .80, and .65, respectively.

Lastly, reliability of Parental Bonding Instrument (PBI) was examined. Cronbach’s
alpha value for both mother and father scale was calculated as .92. Cronbach’s alpha
value for overprotection subscale for mother scale was calculated as .73, and for father
scale was calculated as .75. Cronbach’s alpha value for care/control subscale was

calculated as .94 for both mother and father scales.

3.3. Effects of Demographic Variables on ACE

In order to examine the effects of demographic variables on adverse childhood

experiences, an independent t-test was conducted.

An independent sample t-test showed that individuals whose families are separated
reported more adverse childhood experiences (M = 2.03, SE = 0.15), than individuals
whose families are not separated (M = 1.18, SE = 0.08). This difference, 0.85, BCa
%95 CI [0.546, 1.161], was statistically significant, t (671) =5.45, p < .001.

An independent sample t-test showed that individuals with low education level
reported more adverse childhood experiences (M = 1.89, SE = 0.16), than individuals
with high education level (M = 1.24, SE = 0.08). This difference, 0.65, BCa %95 Cl
[0.340, 0.963], was statistically significant, t (671) =4.10, p < .001.

An independent sample t-test showed that women reported more adverse childhood
experiences (M = 1.53, SE = 0.08), than men (M = 0.92, SE = 0.14). This difference,
0.61, BCa %95 CI [0.228, 0.983], was statistically significant, t (671) =3.15, p =.002.

3.4. Effects of Demographic Variables on Parental Bonding

3.4.1. Effects of Demographic Variables on Bonding with Mother

In order to examine the effects of demographic variables on parental bonding with

mother, an independent t-test was conducted.
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An independent sample t-test showed that individuals whose families are separated
display less parental bonding with their mother (M = 45.42, SE = 0.16), than
individuals whose families are not separated (M = 52.02, SE = 0.15). This difference,
-6.6, BCa %95 CI [0.561, 1.160], was statistically significant, t (671) =4.21, p = .02.

An independent sample t-test showed that individuals with low education level display
less parental bonding with their mother (M = 47.73, SE = 1.11), than individuals with
high education level (M = 53.48, SE = 0.62). This difference, -5.75, BCa %95 Cl [-
8.132, -3.380], was statistically significant, t (671) = -4.76, p < .001.

An independent sample t-test showed that there was no significant difference between
men (M =51.42, SE = 1.14) and women (M = 52.02, SE = 0.63) in terms of parental
bonding with their mother, t (671) = -0.49, p = .62.

3.4.2. Effects of Demographic Variables on Bonding with Father

An independent sample t-test showed that individuals whose families are separated
display less parental bonding with their father (M = 45.47, SE = 0.29), than individuals
whose families are not separated (M = 48.35, SE = 0.18). This difference, -2.88, BCa
%95 CI [0.475, 1.129], was statistically significant, t (671) =5.69, p = .03.

An independent sample t-test showed that individuals with low education level display
less parental bonding with their father (M = 44.24, SE = 1.10), than individuals with
high education level (M = 50.12, SE = 0.69). This difference, -5.88, BCa %95 Cl [-
8.434, -3.321], was statistically significant, t (671) = -4.51, p <.001.

An independent sample t-test showed that women display less parental bonding with
their father (M = 44.05, SE = 0.67), than men (M = 50.42, SE = 0.37). This difference,
-6.37, BCa %95 CI [0.487, 0.742], was statistically significant, t (671) = 2.49, p = .04.

3.5. Effects of Demographic Variables on Parenting Styles

3.5.1. Effects of Demographic Variables on Democratic Parenting Style

In order to examine the effects of demographic variables on parenting styles, an
independent t-test was conducted.
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An independent sample t-test showed that there was no significant difference between
individuals whose families are separated (M = 74.83, SE = 0.41), and individuals
whose families are not separated (M = 74.75, SE = 0.25) in terms of democratic
parenting style, t (671) = 0.17, p = .86.

An independent sample t-test showed that individuals with high education level
display more democratic parenting style (M = 75.07, SE = 0.23), than individuals with
low education level (M = 74.02, SE = 0.45). This difference, 1.05, BCa %95 ClI [-
1.972, -0.141], was statistically significant, t (671) = -2.27, p = .02.

An independent sample t-test showed that women display more democratic parenting
style (M = 74.91, SE = 0.52), than men (M = 70.71, SE = 0.67). This difference, 4.2,
BCa %95 CI [1.321, 1.885], was statistically significant, t (671) = 3.39, p = .001.

3.5.2. Effects of Demographic Variables on Authoritarian Parenting Style

An independent sample t-test showed that there was no significant difference between
individuals whose families are separated (M = 20.42, SE = 0.39), and individuals
whose families are not separated (M = 20.28, SE = 0.22) in terms of authoritarian
parenting style, t (671) = 0.33, p =.75.

An independent sample t-test showed that there was no significant difference between
individuals with high education (M = 20.07, SE = 0.22), and individuals with low
education (M = 20.93, SE = 0.41) in terms of authoritarian parenting style, t (671) =
1.97, p=.05.

An independent sample t-test showed that there was no significant difference between
men (M = 20.64, SE = 0.47), and women (M = 20.25, SE = 0.22) in terms of
authoritarian parenting style, t (671) = -0.74, p = .46.

3.5.3. Effects of Demographic Variables on Overprotective Parenting Style

An independent sample t-test showed that there was no significant difference between
individuals whose families are separated (M = 29.80, SE = 0.43), and individuals
whose families are not separated (M = 30.42, SE = 0.26) in terms of overprotective
parenting style, t (671) =-1.25, p = .21.
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An independent sample t-test showed that individuals with high education level
display more overprotective parenting style (M = 31.82, SE = 0.45), than individuals
with low education level (M = 29.61, SE = 0.26). This difference, 2.21, BCa %95 Cl
[1.240, 3.175], was statistically significant, t (671) = 4.48, p <.001.

An independent sample t-test showed that there was no significant difference between
men (M = 30.23, SE = 0.48), and women (M = 30.24, SE = 0.25) in terms of
overprotective parenting style, t (671) = 0.03, p = .98.

3.5.4. Effects of Demographic Variables on Permissive Parenting Style

An independent sample t-test showed that there was no significant difference between
individuals whose families are separated (M = 24.55, SE = 0.32), and individuals
whose families are not separated (M = 24.50, SE = 0.20) in terms of permissive
parenting style, t (671) = 0.12, p =.90.

An independent sample t-test showed that there was no significant difference between
individuals with high education (M = 24.56, SE = 0.19), and individuals with low
education (M = 24.39, SE = 0.35) in terms of permissive parenting style, t (671) = -
0.45, p = .65.

An independent sample t-test showed that there was no significant difference between
men (M = 24.81, SE = 0.40), and women (M = 24.45, SE = 0.19) in terms of permissive
parenting style, t (671) =-0.78, p = .44.

3.6. Correlation Analysis of Study Variables

Correlation analysis was conducted to investigate relationships between study
variables. As seen in Table 3, results of the Pearson’s correlation indicated that there
was a significant negative association between adverse childhood experiences and
parental bonding with one’s mother (r = -.45, p < .001), and significant negative
association between adverse childhood experiences and parental bonding with one’s
father (r = -.44, p < .001). Adverse childhood experiences were also negatively
correlated with age of the participants (r = -.15, p <.001). Authoritarian parenting style
was negatively correlated with democratic parenting style (r = -.30, p < .001), and

positively correlated with overprotective parenting style (r = .15, p = .01), and
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permissive parenting style (r = .08, p = .02). Parental bonding with one’s mother and
father was found to be positively correlated (r = .43, p < .001). Parental bonding with
one’s mother was positively associated with democratic parenting style (r = .09, p =
.02), however, it was negatively correlated with authoritarian parenting style (r = -.12,
p = .002). Authoritarian parenting style also negatively correlated with parental
bonding with one’s father (r = -.14, p < .001). Age of the participants positively
correlated with parental bonding with one’s father (r = .09, p = .02), and negatively
correlated with democratic parenting style (r =-.13, p =.001), overprotective parenting
style (r = -.12, p = .003). Also, there is a positive correlation between adverse
childhood experiences and authoritarian parenting style (r = .08, p = .04).

Table 3. Correlations between the study variables

ACE

PBI_M -.453**

PBI_F -A437*F*  425%*

PAS D -.001 .092* .072

PAS_A  .078* -117*%* - 135%*  -206**

PAS_O -.039 -.017 -.018 075 149**
PAS_P .041 -.040 .014 .042 .080* .290**
Age -.149** 050 .093* -125** 028 -116**  -.047

Note. ACE: Adverse Childhood Experiences; PBI_M: Parental Bonding for Mother;
PBI_F: Parental Bonding for Father; PAS_D: Democratic Parenting Style; PAS_A:
Authoritarian Parenting Style; PAS_O: Overprotective Parenting Style; PAS_P:
Permissive Parenting Style; Age: Age of the participants; “~“Correlation is significant
at the .01 level (2-tailed); "Correlation is significant at the .05 level (2-tailed); N=673.

Correlation analysis was conducted to investigate relationships between subscales as

shown in Table 4, authoritarian parenting style was negatively associated with
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care/control of the mother (r =-.09, p = .02), overprotection of the mother (r =-.13, p
=.001), care/control of the father (r =-.12, p = .002), overprotection of the father (r =
-.09, p = .02). Democratic parenting style was positively correlated with care/control
of the mother (r =.10., p <.007).

Table 4. Correlations between subscales

PAS_D

PAS_A - 206%*

Care/Control_M .104** -.090*

Low
] .009 -130**  .326**
Overprotection_M
Care/Control_F 071 -121** . 389** 116**
Low
.030 -.094* 224 AT74%* .258**

Overprotection_F

Note. PAS_D: Democratic Parenting Style; PAS_A: Authoritarian Parenting Style;
Care/Control M: Care and control dimension for one’s mother; Low
Overprotection_M: Overprotection dimension for one’s mother; Care/Control_F: Care
and control dimension for one’s father; Low Overprotection_F: Overprotection
dimension for one’s father; ~Correlation is significant at the .01 level (2-tailed);
“Correlation is significant at the .05 level (2-tailed); N=673.

3.7. Mediation Analysis of Parental Bonding with Mother on the Relationship
Between Adverse Childhood Experiences and Authoritarian Parenting Style

A mediation analysis was conducted to investigate whether the parental bonding with
mother mediated the relationship between adverse childhood experiences and
authoritarian parenting style by using PROCESS. Parental bonding with mother
entered as mediator variable and adverse childhood experiences was the predictor
variable, the model significantly explained %1 of the variance in authoritarian
parenting style, R? = .01, F(2,670) = 4.94, p = .001. In particular, adverse childhood

experiences significantly predicted parental bonding with mother (a-path; = -3.47, t
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=-13.17, p <.001). Parental bonding with mother significantly predicted authoritarian
parenting style (b-path; g = -.04, t = -2.40, p = .02). Moreover, the indirect effect of
adverse childhood experiences on authoritarian parenting style through the mediator
parental bonding with mother (ab-path) was estimated to lie between .014 and .246.
Since the 95% confidence interval for the indirect pathways does not include zero, this
indicates a significant mediated pathway. Also, total effect of adverse childhood
experiences on authoritarian parenting style was found to be significant (c-path; g =
21,1 =2.02, p =.04). However, with parental bonding in the model, direct effect of
adverse childhood experiences on authoritarian parenting style was statistically not
significant (c'-path; p = .08, t = .72, p = .47). Therefore, parental bonding with mother
fully mediated the relationship between adverse childhood experiences and

authoritarian parenting style.

Figure 1. Mediational Model of Parental Bonding with Mother on the Relationship
Between Adverse Childhood Experiences and Authoritarian Parenting Style.

Parental Bonding with

A= 3 4THHx Mother
c=.21* — -
Adverse Childhood Authoritarian Parenting
Experiences " Style
c'=.08

* <.05, ** p<.01, *** p<.001.

3.8. Mediation Analysis of Parental Bonding with Father on the Relationship

Between Adverse Childhood Experiences and Authoritarian Parenting Style

A mediation analysis was conducted to investigate whether the parental bonding with
father mediated the relationship between adverse childhood experiences and
authoritarian parenting style by using PROCESS. Parental bonding with father entered
as mediator variable and adverse childhood experiences was the predictor variable, the
model significantly explained %2 of the variance in authoritarian parenting style, R?=

.01, F(2,670) = 6.36, p = .001. In particular, adverse childhood experiences
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significantly predicted parental bonding with father (a-path; g =-3.59, t = -12.57, p <
.001). Parental bonding with father significantly predicted authoritarian parenting style
(b-path; g = -.04, t = -2.93, p = .003). Moreover, the indirect effect of adverse
childhood experiences on authoritarian parenting style through the mediator parental
bonding with mother (ab-path) was estimated to lie between .046 and .260. Since the
95% confidence interval for the indirect pathways does not include zero, this indicates
a significant mediated pathway. Also, total effect of adverse childhood experiences on
authoritarian parenting style was found to be significant (c-path; f = .21,t=2.03,p =
.03). However, with parental bonding in the model, direct effect of adverse childhood
experiences on authoritarian parenting style was statistically not significant (c'-path; g
= .06, t = .55, p = .58). Therefore, parental bonding with father fully mediated the

relationship between adverse childhood experiences and authoritarian parenting style.

Figure 2. Mediational Model of Parental Bonding with Father on the Relationship
Between Adverse Childhood Experiences and Authoritarian Parenting Style.

Parental Bonding with

o= 3 5gr Mother
c=.21*
Adverse Childhood R Authoritarian Parenting
Experiences Style
c'=.06

* p<.05, ** p<.01, *** p<.001.
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CHAPTER 4: DISCUSSION

Relationship between adverse childhood experiences and parenting styles and the
mediating role of paternal bonding with their own parents examined in this study. The
findings of the analysis are detailed in the result section. In this section, the results of

the analysis and the literature are compared.

4.1. Evaluation of Effects of Demographic Variables on Adverse Childhood

Experiences

In this section, the effect of education level, gender of the participants, and marital

status of participants' parents on adverse childhood experiences are discussed.

4.1.1. Evaluation of Effects of Education Level on Adverse Childhood Experiences

Finding of this study showed that lower education level indicates higher adverse
childhood experiences. Therefore, this finding is consistent with the existing literature.
Park et al. (2014) revealed the population with a high level of childhood trauma has a
low level of education. In a longitudinal study by Busbhy et al. (2013) revealed that
people with a traumatic past achieved less academic success. Porche et al. (2011)
stated that childhood trauma has a significant impact on the development of mental
health disorders as well as high school dropout. Slade and Wissow (2007) stated in
their study that childhood abuse was a predictor of low GPA. Low education level may
also be associated with low socioeconomic status. According to the results of a study
conducted by Suglia et al. (2015) a significant result was obtained between the income
level variable and the adverse childhood experiences variable. Accordingly, it was
observed that the adverse childhood experiences score increased as the income level

decreased.

4.1.2. Evaluation of Effects of Gender on Adverse Childhood Experiences

This study showed that women reported more adverse childhood experiences than
men. Likewise, existing literature revealed that women experience more adverse
childhood experiences than men (Felitti et al., 1998). Zeren et al. (2012) found in their
study that all three types of abuse were significantly higher in male students. In a study
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conducted by Ozen et al., while physical abuse was at the same level in both genders,
sexual and emotional abuse was found to be higher in boys. Taner and Gokler (2004)
reported that girls are more exposed to physical abuse during adolescence. Kara et al.
(2004) stated that sexual abuse differs between the sexes and is three times more
common in girls. Finkelhor (1994) stated that most victims of sexual abuse are girls,
however, the exposure of boys' abuse is less than girls. Bicer et al. (2004), on the other
hand, reported that rates of sexual abuse ranged from 7-36% for women and 8-29%
for men in a compilation of 24 studies published from 20 countries. Bostanci et al.
(2006), found that there was no significant difference between genders in terms of
abuse experiences, as in our study. It is thought that this difference in the literature
may be due to the fact that participants do not express themselves sufficiently in

questions about adverse childhood experiences.

4.1.3. Evaluation of Effects of Marital Status of Participants’ Parents on Adverse
Childhood Experiences

Adverse childhood experiences also differ according to marital status of participants’
parents. The adverse childhood experiences of the participants who declared that their
parents were divorced, and/or one or both parents passed away were higher than
participants who declared that their parents were still together. Divorce or death of
parents is also considered as an adverse childhood experience, thus people who are
exposed to this situation have more adverse childhood experiences. Children from
single or divorced families are less likely to be sexually abused (Behere et al., 2017).
Another study revealed that children who lost their parents had twice the incidence of
childhood traumas compared to those who did not experience loss (Kathryn et al.,
2011). In the study of Ulukol et al. (2014), the difference between adverse childhood
experience history and marital status of the parents was found to be statistically
significant, and the prevalence of at least one negative life experience was higher
among those who responded with a broken family or extended family. In a study of
adverse life experiences of university students in Romania, household dysfunction was
common in broken families (Baban et al., 2013). Sidebotham and Heron (2006) stated
that children in families with a high number of individuals are in the risk group in
terms of neglect and abuse. Sethi et al. (2013) stated that extended family and single

parenthood pose a risk for child neglect and abuse. The data in this study are consistent
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with the findings (Sethi et al., 2013) suggesting that family type is a resilience factor
in preventing child neglect and abuse. The thought of being a broken family, allocating
less time and resources to the child within the scope of the parental role, and therefore
the fact that parents may face more financial, parenting and relationship stress, brings

to mind the risk of neglect and abuse on behalf of the child.

4.2. Evaluation of Effects of Demographic Variables on Parental Bonding

In this section, the effect of education level, gender of the participants, and marital
status of participants' parents on participants’ parental bonding with their parents are

discussed.

4.2.1. Evaluation of Effects of Education Level on Parental Bonding

In this study, the scores of bonding with both mothers and fathers was observed to vary
according to the education level of the participants. In particular, education level
increases as bonding with both parents increase. This finding supports the relevant
literature. People with a positive attachment to their parents are more willing to learn
and use effective learning strategies (Hess, 1997). In a study by Moullin, Waldfogel,
and Washbrook (2014), there is evidence that the emotional bond a child establishes

with his caregiver affects their education and predicts their ability to learn.

4.2.2. Evaluation of Effects of Gender on Parental Bonding

In this study, while the parental bonding with father differed in terms of gender, no
difference was found in the parental bonding with mother. In particular, men had more
positive bonding with their fathers than girls. In a study by West et al. (1998), no
significant difference between genders was found in terms of bonding with mother and
father. In a study conducted by Roelofs et al. (2006), significant difference was found
between genders in terms of healthy communication and bonding the family. Findings
from this study shows parallelism with some studies in the literature, while some
studies show contradictions. The reason why there was no difference in terms of
gender in the scores of bonding with mothers may be due to the fact that the primary
caregiver for both genders was the mother, especially in Turkish society. The finding
that men's bonding with their fathers is more positive can be interpreted as men can

establish better relationships with fathers in the Turkish family structure, and that there
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is a more distant relationship between women and their fathers. In Turkish culture, the
father figure is seen as the basic authority and the attitudes and behaviors of the father
figure differ according to the girl and boy. Especially since the authority to set rules is
mostly under the responsibility of the father and the father figure exhibits attitudes that
limit girls more than boys, it is expected that there will be a difference. For example,
fathers may interfere more with their daughters in matters such as choosing a partner,
school, friends, profession, and romantic relationships. Looking at the relevant
literature on the subject, a study investigated the relationship of girls with their fathers
and revealed that fathers are less preferred than mothers or best friends in all
attachment functions (Stimer and Guingdr, 1999). According to a study conducted with
6061 participants in Turkey, attachment to parents differs according to gender due to

the social role of women (Dogan, 2016).

4.2.3. Evaluation of Effects of Marital Status of Participants’ Parents on Parental
Bonding

Parental bonding scores of the participants who declared that their parents were
divorced, and/or one or both parents passed away were lower than participants who
declared that their parents were still together. This finding reveals that parental
bonding is affected by parents’ marital status. Similar to the findings of the study,
Sardogan et al. (2007) found that there was a significant difference between the
attachment of children and the marital status of the parents, in their study with children
whose parents were divorced and whose parents were not. The secure attachment
levels of children with divorced parents were lower than those of other children whose

parents were not divorced.
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4.3. Evaluation of Effects of Demographic Variables on Parenting Styles

In this section, the effect of education level, and gender of the participants on parenting

styles of participants are discussed.

4.3.1. Evaluation of Effects of Education Level on Parenting Styles

The results of the study showed that the education level of the participants affected the
democratic and overprotective parenting styles. However, authoritarian parenting style
and permissive parenting style did not affected by education level of the participants.
As the education level of the participants increased, democratic and overprotective
parenting behaviors increased, but permissive parenting behaviors decreased.
Tortumluoglu (1999) concluded in his study that overprotective attitudes of mothers
with higher education levels increased. In the study of Bazarbashi (2014), in which the
effects of demographic characteristics of mothers on child-rearing attitudes were
examined, it was found that the permissive attitude scores of mothers who graduated
from primary school were higher than mothers who graduated from secondary school,
high school, associate degree, university and master / doctorate. Karabulut Demir and
Sendil (2008) found that mothers' democratic, authoritarian, and overprotective
attitudes increased with the level of education. Many studies in the literature reveal
that there is a relationship between the educational status of parents and parenting
styles, and as the education level of mothers increases, they move away from negative
parenting styles (Fox, Platz, and Bentley, 1995). It is an expected situation that the
overprotective attitudes of mothers with a high level of education towards their
children will decrease. However, in our country, individuals who will become parents
are not given any education on this subject in schools, which means that having a high
level of education does not mean that they will have information about child
development and education. On the other hand, increasing the education level can
improve the ability of mothers to evaluate events from many perspectives
(Alisinanoglu et al., 2000). Being aware of the dangers that may come from the
environment may cause an increase in overprotective behaviors. Mizrak¢i (1994)
found that the most effective factor in maternal attitudes was the mother's education
level, and stated that as the mother's education level increased, the protective attitude

decreased. Overprotective attitudes of university graduate mothers are lower (Tezel

39



and Ozyiirek, 2005). The literature on this subject has obtained different results from
each other. This difference can be explained by the fact that mothers' perspectives on
events, awareness levels, perception and reasoning skills are different even if their

education levels are the same.

4.2.1. Evaluation of Effects of Gender on Parenting Styles

The gender of the participants differed only for the democratic parenting style.
Mothers adopted more democratic attitudes than fathers. Ozyiirek and Tezel (2005)
concluded that mothers are more democratic than fathers. This suggests that parents
who have a shared responsibility in childcare still act with the traditional parent
approach. Considering that fathers as well as mothers are responsible for the care and

upbringing of the child, both parents should receive adequate training in this regard.

4.1.5. Evaluation of Correlation Analysis of Study Variables

In this study, a negative and moderate relationship was found between adverse
childhood experiences and parental bonding with mother. Likewise, a negative and
moderate relationship was found between adverse childhood experiences and parental
bonding with father. This finding reveals that as adverse childhood experiences
increase, people become more negatively attached to their parents. Looking at the
literature, there are many studies that support this finding. Youngblade and Belsky
(1990) revealed that abused children are more insecurely attached to their mothers. In
his study, Crittenden (1998) examined the attachment of abused and neglected children
to their mothers and discovered that 79% of them had insecure attachment. Negative
bonding of people who had adverse experiences in childhood to their parents is due to
the measurement tools used in the research to measure interpersonal trauma.
Experiencing household adverse experiences causes deterioration in the relationship
with parents. A moderate and positive relationship was found between individuals'
attachment to their mothers and fathers. As the positive attachment to the mother
increases, the increase of the positive attachment to the father suggests that the person's
attachment to the father may be through the mother. Similar studies are found in the
literature. Uluman (2011) examined the relationship between attachment styles and
irregular behaviors in high school students and stated that there was a statistically

significant positive and strong relationship between father and mother forms, and as
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the mother form scores increased, the father form scores also increased. In the study
conducted by Giinaydin et al. (2005), there was a significant and strong relationship
between total scores of attachments to parents. Stimer's (2008) study examining the
attachment of individuals from childhood to late adolescence and to their parents

determined that attachment to mother and father was positively correlated.

In line with these findings, people who do not experience domestic violence, do not
have depressive or suicidal members in their family, do not have alcohol problems by
their household members, and do not have a family member involved in crime or
imprisoned perceive their parents as more caring and less protective. The way to

protect the child from negative life experiences may be establishing a healthy family.

The findings in this study revealed that as the democratic parenting style increased, the
authoritarian parenting style decreased. The authoritarian parenting style is
characterized by the imposition of absolute power on children. Children must obey
their parents. Parents create the rules and implement the consequences with little
regard for their children's opinions. Democratic parents set rules and enforce them, but
they also consider their children's perspectives. They acknowledge their children's
feelings while emphasizing that the adults are in charge in the end (Bi et al., 2018).
The fact that these parenting styles are at different extremes in the definition makes
this finding expected. However, in the scale development studies of Karabulut-Demir
and Sendil (2008), a low level, positive and significant relationship was found between
authoritarian parenting style and democratic parenting style. When the results of this
thesis study were examined, relationships between different parental attitudes in terms
of warmth/sensitivity and demand/control dimensions found to be consistent. The
negative relationship between democratic and authoritarian attitudes may be related to

the warmth/sensitivity dimension.

Bonding with both parents is negatively related to authoritarian parenting style.
Bonding of individuals with their mothers was positively associated with democratic
parenting style. This result reveals that while democratic parenting style strengthens
parental bonding, authoritarian parenting style weakens it. This finding is in parallel
with the relevant literature. According to the study conducted by Sahin and Ozyiirek
(2008), the democratic attitude of the parents is an important factor in the development

of a secure attachment pattern of children. The meta-analysis conducted by Salci et al.
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(2018) reveals that as the democratic attitude of the parents increases, the parents offer
the child an environment where they can make their own decisions. Thus, the child
develops features such as the development of free will and the ability to freely express
their own decisions, and a secure attachment pattern is formed. Contrary to the
democratic attitude, authoritarian attitudes of the parents interrupted the secure
attachment pattern with the increase in the anxiety level of the child and the increase

in the search for attention.

Finally, number of reported adverse childhood experiences decrease as participants’
ages increases. This finding contradicts with the existing literature as Trends (2014)
found that age and adverse childhood experiences total score were positively
correlated, and adverse childhood experiences total score increased as age increased.
This difference is thought to be related to the Turkish society structure. Relatively
younger people may share their adverse experiences more easily than older people in

self-report scales.

4.1.6. Evaluation of Mediation Analysis of Parental Bonding on the Relationship

Between Adverse Childhood Experiences and Authoritarian Parenting Style

According to the results of the study, the effect of adverse childhood experiences on
authoritarian parenting was mediated by bonding with both mother and father. When
the relevant literature is examined, it is seen that exposure to authoritarian parenting
negatively affects the well-being of the individual. In one study, authoritarian
parenting was positively associated with aggressive behavior and negatively
associated with peer acceptance, sociability, good studentship, and academic success
at school. On the other hand, it has been shown that democratic attitude is positively
related to adjustment in social life and school (Chen, Dong, and Zhou, 1997).
Longitudinal studies were carried out to investigate the link between a mother's
attitude and her child's behavior. When the findings of these research were analyzed,
it was discovered that the mother's authoritarian attitude caused behavioral difficulties
in the child (Thompson, Hollis, and Richards, 2003). It was discovered that the
mother's strict discipline has a positive relationship with the child's negative affect and
low assertiveness level and that the mother's hostile child-rearing attitude affects the
child's tendency to depression during adolescence (Katainen et al., 1997). According
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to Flouri (2004), non-authoritarian mother attitude is associated with daughters' self-
efficacy and life satisfaction in their adult lives. In this context, the mediating role of
parental bonding to the effect of adverse childhood experiences on authoritarian
parenting becomes more important. Guterman (1999), Sousa et al. (2010) found that
the child's secure attachment to parents, appropriate parental care and attention,
parents' positive, supportive, and warm relationship with the child will the protect the
child from the effects of neglect and abuse. Thus, they argued that it would alleviate
the negative impact of abuse on the child. Ulukol et al. (2014) stated in their study that
it would be beneficial to emphasize the importance of family support to provide
supportive environments in order to prevent distress in children. They also stated that
the family's lack of psychological support for the child made it difficult for the child
to cope with adverse experiences. Sumer and Gungér (1999) revealed that parents'
authoritarian styles negatively affect their relationship with the individual and decrease
their secure attachment scores, while increasing their fearful and anxious attachment
scores. Therefore, adverse childhood experiences predict authoritarian parenting style,
while authoritarian parenting style creates adverse childhood experience for next
generation. This model demonstrates that it is necessary to strengthen parental bonding
to counteract the impact of adverse childhood experiences on authoritarian parenting.

4.2. Limitations and Future Suggestions

In this section, the limitations of the study and suggestions for researchers are
presented.

It is thought that some limitations may have arisen due to the self-report scales used in
the study. A biased answer may be given because some of the information used in the
study may be sensitive. In particular, asking the participants questions about their
parenting styles may have led to biased responses. The high level of education of the
participants suggests that they are aware of more positive parenting attitudes even if
they do not practice them, and that they are likely to give close answers to these
attitudes. Thus, the social desirability bias may have also been influential. In this sense,
it was deemed appropriate to collect data from children as well as adults about
parenting styles in future studies. Likewise, it may have been difficult for participants
to convey their negative experiences in the household. In our study, childhood abuse
experiences were determined retrospectively and based on the self-reports of the
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participants. Therefore, it cannot be argued that the obtained findings fully report the
actual frequency of abuse experience in this population. The fact that very few people
report abuse makes it difficult to obtain real statistical data on the prevalence of abuse.
The use of convenient samples in the research also limits its generalization. Using
random sample type in future studies and conducting it with participants from different
cultures and different educational levels will increase the generalizability of the study.
Therefore, it would be beneficial to study the findings obtained from this study in a
larger sample. There are many studies that examine mother as an attachment figure,
however, limited number of studies focuses on fathers’ role in the attachment. Thus,
investigating father’s role in both child and adult attachment would be critical. The
retrospective nature of the study can also be considered as a limitation. Retrospective
studies also provide informative results, but longitudinal studies are needed to see the
effects of child abuse in adulthood. Due to the limited number of studies in the
literature examining the attachment styles of adults with their own parents, it is
recommended to conduct studies that include attachment of parents with their children

as well as attachment with their own parents.
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CHAPTER 5: CONCLUSION

In the study, mainly the effect of adverse childhood experiences on parenting styles

and the role of parental bonding to this relationship were investigated.

As the education level decreased, adverse childhood experiences increased. It has been
revealed that the level of education also has an effect on the democratic parenting style.
People with higher education levels tend to adopt more democratic parenting attitudes.
As the literature reveals, democratic parenting style creates positive effects on the child
and produces desired outcomes. Thus, supporting education may be a factor that

protects children from adverse experiences.

One of the most important findings of the study is that the relationship between adverse
childhood experiences and authoritarian parenting was mediated by parental
attachment. Precisely, adverse experiences predict how individuals will be a parent to
their own children. Parents with adverse childhood experiences display more
authoritarian parenting attitudes. As adverse childhood experiences increase, bonding
with both mother and father deteriorates. While it is seen that the increase in adverse
childhood experiences predicts people to be more authoritarian parents, it is also
known that authoritarian parents also have negative effects on children. The
importance of parental bonding to break this cycle has emerged as a result of this study.
The negative effects of expecting unconditional obedience from the child in the
authoritarian parenting style were discussed in the study. For this reason, it will be
important to reduce the authoritarian attitude of parents and increase the democratic
attitude.

5.1. Clinical Implications

Raising awareness within the scope of preventing adverse childhood experiences is
highly important. Especially in Turkish society, children remain culturally passive,
they are asked not to make a sound and obey the elders, and the child's acceptance
mostly depend on these conditions. On the other hand, adults with a traumatic past can
reflect their own children's distress and symptoms or apply them to their children. This
creates an unhealthy society. In the light of this work, various programs can be
developed to reduce the effects of adverse childhood experiences and to explain the
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importance of parental bonding. Programs can be developed to teach the society about
the effects of parenting styles and to inform them about raising children.
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Appendix D

ACE Travma Puaninizi Bulabilirsiniz Tarih
Siz buytrken, hayatinizin ilk 18 yilinda; Ad Soyad:
1 Bir ebeveyniniz ya da ev halkindan yetiskin biri sikhklaya da gok siklikla...
Size kufur etti mi, sizi hor gordii mi, sizi asagiladi mi ya da sizi kiigimsedi mi?
Yada
Sizi fiziksel anlamdaincitecek bir sekilde davranip sizi korkuttu mu?
Bir tane dahi varsa isaretleyin Evet
2 Bir ebeveyniniz ya da ev halkindan yetiskin biri sikhkla ya da ¢ok siklikla...
Sizi itip tartakladi mi, tokatladi mi ya da size bir sey firlatti mi?
Yada
Size hig iz kalacak ya da yaralanacaginiz kadar guglii vurdu mu?
Bir tane dahi varsa isaretleyin Evet O
3 Bir yetiskin ya da sizden en az 5 yas buyuk biri hig...
Size hi¢ dokundu mu ya da sizi hi¢ oksadi mi ya da sizden hig onlarin bedenine cinsel anlamda dokunmanizi istedi mi?
Yada
Sizinle oral, anal ya da vajinal olarakcinsel iliski yasadi mi ya da tesebbiis etti mi?
Bir tane dahi varsa isaretleyin Evet
4 Siz siklikla ya da gok siklikla asagidaki gibi hissettiniz mi?
Ailenizde kimse sizi sevmiyor ya da sizin 6nemli ya da 6zel oldugunuzu diisiinmiiyor?
Yada
Aileniz size goz kulak olmadi, ailenizle yakin hissetmediniz ya da birbirinizi desteklemediniz?
Bir tane dahi varsa isaretleyin Evet
5 Siz siklikla ya da gok siklikla asagidaki gibi hissettiniz mi?
Yeterince yemek yoktu, kirli giysiler giymek zorundaydiniz ve sizi koruyacak kimse yoktu?
Yada
Aileniz size bakmak igin ya da ihtiyaciniz oldugunda doktora gétirmek igin cok sarhostu ya da kendinde degildi?
Bir tane dahi varsa isaretleyin Evet
6 Ebeveynleriniz hig ayrildi mi ya da bosandi mi?
Bir tane dahi varsa isaretleyin Evet O
7 Anneniz ya da Uvey anneniz:
Siklikla ya da gok siklikla sizi itip tartakladi mi, tokatladi mi ya da size bir sey firlatti mi?
Yada
Bazen, siklikla ya da ¢ok siklikla tekmeledi mi, dovdi mi, yumrukla ya da daha sert bir seyle size vurdu mu?
Yada
Hig en az birkag dakika suirekli bir sekilde size vurdu mu ya da sizi silahla ya da bigakla tehdit etti mi?
Bir tane dahi varsa isaretleyin Evet
8 icki problemi olan, alkolik ya da uyusturucu kullanan biriyle yasadiniz mi?
Bir tane dahi varsa isaretleyin Evet
9 Ev halkindan biri depresyonda ya da zihinsel hasta miydi ya da intihara tesebbus etti mi?
Bir tane dahi varsa isaretleyin Evet O
10 | Ev halkindan biri hapse girdi mi?
Bir tane dahi varsa isaretleyin Evet O
11 | Mevcut saglk sorunlariniz var mi? Var ise bu saglik sorunlari nelerdir?

Simdi “Evet” cevaplarinizi toplayin: |:| Bu sizin ACE Travma Puaniniz.
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EBEVEYNE BAGLANMA OLCEGI-I
Asagida, ana-babanizin gesitli tutum ve davraniglarina iliskin ifadeler yer almaktadir. 16 yasiniza kadar olan dénemde annenizi hatirle
caligarak, her bir ifadede en uygun segenegin karsisindaki paranteze X isareti koyunuz.

Tamamen Kismen Pek boyle Hig boyle
boyleydi | boyleydi | degildi degildi

1.Benimle yumusak ve arkadasca bir tarzda konugurdu. () @] () ()
2.Thtiya¢ duydugum kadar yardim etmezdi. () () () ()
3. Hoslandigim seyleri yapmama izin verirdi. () () () ()
4.Duygusal olarak bana karsi soguk goriiniirdi. () () () ()
5. Sorunlarimi ve endiselerimi anliyor goriiniirdii. () () () ()
6. Bana kars1 sevgi doluydu. () () () ()
7. Kendi kararlarimi vermemden memnuniyet duyardi. () () ) ()
8. Biiylimemi istemezdi. () () () ()
9.Yaptigim her seyi kontrol etmeye calisirdi. () () () ()
10. Mahremiyetime miidahale ederdi. () () () ()
11.0lan-bitenler hakkinda benimle konusmaktan keyif alirdi. () () @) @]
12. Genellikle bana kars1 giileryiizliiydii. ) () () ()
13.Bana, bebekmisim gibi davranma egilimi vardi. () () () ()
14. Thtiyaglarimi ve isteklerimi anlamiyor gibiydi. () () () ()
15. Kendimle ilgili kararlari almama izin verirdi. () () () ()
16. Istenmedigimi hissettirirdi. () () () ()
17. Uzgiin oldugum zamanlarda kendimi daha iyi hissetmemi () () () ()
saglardi

18. Benimle pek fazla konusmazdi. () () () ()
19. O’na bagimli oldugum duygusunu yasatmaya calisirdi. () () @) ()
20. Annem yanimda olmadig1 zaman, kendime bakamayacagimi () () () )
hissederdim.

21. Istedigim kadar 6zgiirliik tanirdi. () () () ()
22. Istedigim zaman disar1 ¢ikmama izin verirdi () () () ()
23. Bana kars1 asir1 koruyucuydu. () () () ()
24. Beni 6vmezdi. () () () ()
25 Istedigim gibi giyinmeme izin verirdi. () () () ()
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EBEVEYNE BAGLANMA OLCEGiI-II
Asagida, ana-babanizin gesitli tutum ve davranislarina iliskin ifadeler yer almaktadir. 16 yaginiza kadar olan donemde babamzi hatirle
calisarak, her bir ifadede en uygun se¢enegin karsisindaki paranteze X isareti koyunuz.

Tamamen Kismen Pek boyle Hic boyle
boyleydi | boyleydi | degildi degildi

1.Benimle yumusak ve arkadasca bir tarzda konusurdu. () () @] ()
2.Ihtiya¢ duydugum kadar yardim etmezdi. () () () ()
3. Hoslandigim seyleri yapmama izin verirdi. () () () ()
4.Duygusal olarak bana kars1 soguk goriiniirdii. () () () ()
5. Sorunlarimi ve endiselerimi anliyor goriiniirdii. ) () ) ()
6. Bana kars1 sevgi doluydu. () () () ()
7. Kendi kararlarimi vermemden memnuniyet duyardi. () () () ()
8. Bityiimemi istemezdi. () () () ()
9.Yaptigim her seyi kontrol etmeye galigirdi. () () () ()
10. Mahremiyetime miidahale ederdi. () () () ()
11.0lan-bitenler hakkinda benimle konusmaktan keyif alirdi. @ () () )
12. Genellikle bana kars: giiler yiizliiydii. () () () ()
13.Bana, bebekmisim gibi davranma egilimi vard. () () () ()
14. Thtiyaglarimi ve isteklerimi anlamiyor gibiydi. () ) () ()
15. Kendimle ilgili kararlari almama izin verirdi. () () () ()
16. Istenmedigimi hissettirirdi. () () () ()
17. Uzgiin oldugum zamanlarda kendimi daha iyi hissetmemi @ () () ()
saglardi

18. Benimle pek fazla konusmazdi. () () () ()
19. O’na bagimli oldugum duygusunu yasatmaya ¢aligirdi. () ) ) ()
20. Babam yamimda olmadigi zaman, kendime bakamayacagimi ) () () ()
hissederdim.

21. Istedigim kadar 6zgiirliik tanirdi. () () () ()
22. Istedigim zaman digar1 ¢tkmama izin verirdi () () () ()
23. Bana kars1 asir1 koruyucuydu. () () () ()
24. Beni 6vmezdi. () () () )
25 Istedigim gibi giyinmeme izin verirdi. () () () ()
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EBEVEYN TUTUM OLCEGI

1. Ben bir bagkasiyla konusurken gocugumun araya girmesine izin veririm.

2. Cocugmun kendine 6zgu bir bakis agisi oldugunu kabul ederim.

3. Gocugumla ayni fikirde olmadigimiz zaman, benim fikirlerimi kabul etmesi icin onu

zorlarim.

4. Gocugumu, hayatin ufak tefek glicliklerinden korurum.

5. Cocuguma bagimsiz olmayi 6grenmesi konusunda yardimci olurum.

6. Cocuguma, kurallara neden uymasi gerektigini agiklarim.

7. Cocuguma yaptigi seyin énemli oldugunu hissettiririm.

8. Cocugumu, kendisi igin yorucu olabilecek islerden korurum.

9. Cocugum s6z dinlemediginde ona vururum.

10. Gocugumu baska gocuklarla kiyaslarim.

11. Gocugumu yola getirmek igin onu azarlarim.

12. Gocuguma karsi koruyucu davranirim.

13. Gocugum iyi davrandiginda onu dverim.

14. Gocugumun kisisel goruslerine saygi gdsteririm.

15. Gocugumu bir seyleri kendi basina yapmasi konusunda cesaretlendiririm.

16. Arkadaslari gocuguma satastiyi zaman onu korurum.

17. Cocugumun baskalari konusurken araya girmesine izin veririm.

18. Gocugumun cinsel konularda sordudu sorulari anlayacagi bir dilde dogru
olarak cevaplarim.

19. Gocugum yanls bir sekilde davrandiginda ona bagiririm.

20. Ebeveynlik konusunda bir yanliglik yaptigimda cocugumdan 6zur dilerim.

21. Gocugumu, kendisiigin zor olabilecek islerden korurum.

22. Cocugumun hastalanmasindan endise ederim.

23. Gocugumun duygularini serbestge ifade etmesine izin veririm.

24. Cocugumun istedigi saatte uyumasina izin veririm.

25. Gocugum yanlis davrandiginda, bunun neden yanlis oldugunu ona agiklarim.

26. Gocuguma kizdigimda ¢ocugumu cezalandiririm.

27. Fiziksel cezayi, gocugumu disipline sokmanin bir yolu olarak kullanirim.

28. Cocugumun hayal kirikligina ugramamasi igin elimden geleni yaparim.
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29.

Cocugumun blyldlkge yeni seyler denemeyi gbze almasi gerektigine inanirim.

30.

Cocugumun her seyi yapmasina izin veririm.

31.

Cocugumun iyi ve kétl davranisi karsisinda neler hissettigimi ona agiklarim.

32.

Cocugumun yanlis davranisini gérmezden gelirim.

33.

Cocugumun simarikliklarina géz yumarim.

34.

Cocugumu simartirim.

35.

Cocuguma karsi c¢abuk ofkelenirim.

36.

Cocugum bana bir sey anlatirken s6zini kesmeden dinlerim.

37.

Cocuguma bir sey alirken onun da fikrini alirm.

38.

Cocugumla her konuyu konusabilirim.

39.

Cocuguma kargl sabirsizim.

40.

En ufak bir hatasinda, cocugumu cezalandiririm.

41

. Gocugum igin hemen hemen biitiin edlencelerimden fedakarlik ederim.

42

. GCocugumun kendi basina becerebilecedi seyleri denemesi igin ona firsat

taninm.

43.

Cocuguma bana sormaksizin sahsi esyalarimdan herhangi birini alip

kullanmasina izin veririm.

44. Evimizde hangi televizyon programinin izlenecegi, cocugumun istegine gére
belirlenir.
45. Cocugumu yapabileceginden fazlasini yapmasi igin zorlarim.

46

. Cocugumu, onun cesaretini kirabilecek zor islerden uzak tutarim.
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