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A BRIEF ACCOUNT OF LANGUAGE
TEACHER TRAINING AND TEACHING FROM
OTHER COLINTRIES

Evrim USTUNLIOGLU*

Abstract

Fanvign lovguage teaching and toreizgn Linguage teacher braiving have
Peen the most discusswd field in Turkey tor vears. Because foreign language to-
aching has not yielded expocted results and language learners have not mone
beyond the acquisition of somw vecabulary and granumar in spite of mones, 4-
e and ettort spent on il The surpuee of this stady B fo look al sume of the fe-
atures ol language education and Luinguage teacher training i some couniries,
to look at the current state of forelgn language education and language Wwaker
trining in Turkey, o examine these [talures In view of angnage teachor -
Ining In Turkey, and te report on what Turhey needs to do to improve the lan
guage leaching sibuation by considering language leacher training. SHharting fo
riegn language lavhing ab an earlier ape, reflecting Conunon Huropean Frame-
wark programme an leacher fraining programmes, considering teachers’ [PRrEA-
nal develapment, training Leachens according fn the level tey will be teaching
upon their pardnation | and extending teacher practice are some of the sllgEes-
tioms offeriud.

Key Words: Language leacher training, language twaching

Introduclion

As the concept of globalization is Invreasingly spoken of, the need G edneaste
language lcachers becomes more important because of their key role. Countries, such
as lapan, Ching, and several Futopean countrics are well aware of this Imyporlance
and are making cilorts 1o Lrain suitably qualified leachers, European countries, in e
ficular, have formed a common basis for development of Leacher fraining through
“the Commaon Luropean Framowork” { The Commen Buropcan Framework of Referance
for Largnuages: Learning, Teaching, Asscssment, 2000 Turkey, a candidate for F1T mem-
bership, shoudd meet the requirements of languapge learning and leaching in line with
this [ramework, as other candidate countries have done. However, language teaching
has been a controversial topic in Turkey tor a considerable peried despile Lthe input of
large amounts of timme, effort, and money (Denirel, 19933, This failure has resulled in
much discussion locusiog on the low quality of teacher training and in decisions
mmplying that Inglish medium schools should be limiled (Demirean, 1990; Demirel,
G993 In addition bo this, Hhe uisstion of o to desizn and immplement pre-service
langmaage teacher training fully appropriate fo needs and realilies stll remaing, There-
forre, several etndies are necded in crder to identify problems occurring durme the
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adaplation process. This study covers differen| approaches o language learning and
language Leacher training in six randomly chosen Eurcpean counlries {Portusal,
Aunstria, Germany, Tinland, Estonia, and the Metherlands and two Asian conntries
(China and Japan) through cxialing decuments and interncl. It alen pPropuses certain
avtioms, In vicw of the fact that (here are many different practices of language Leacher
Lraining in the world, this study is limited to only lanpuage leawcher fraining, depart-
ments of educational faculties.

The Methodology of Foreign Language Teaching and Foreign Language Te-
acher Training in Other Countries

It is clear that Duropean cmtries and Asian counlyies attach a great deal of
importance o loreign language learning, starling language teaching at an carly age.
In [apan and China, Fnglish is the first foreign langiage in junior and senjor high
schools with 4 or 5 hours instruction a week and cmploying highly qualified native
and noi-native speakers as teachers using communicative activilics, Germany, Lsto-
nid, the Netherlands and Finland introduce English m the 3nd grade {at the age of 8
or 9 for bwo hours a week, In Cermany, Tnglish al elementary level s taughl by closs
teachers who are offered special training and supported by languagre assistants. In
FinJand and Tstonia students are asled & learn another foreign langnage in secon-
dary schiol alongside English. Austria inlbrodness English, a first forcign language, in
grade | at the age of 7), followed by French and Halian. In the 199 and ma grades, Lhe
foreign languape is integrated into other subjects taught; but in the 30 and 4 grrades,
it is tanght as a separate subject. Forergn languagme at primary level is taught by pri-
mary school leachers as in Germany. The aim al lower secondary level is Lo get stu-
cents involved with communicalive lnpuage and computer assisted language lear-
ning. In Portugal, foreign language learning beyins in the 3 srade (al Lhe apre of 11
and students learn a secomd foreign language in the 7 jreade (at the apeof 12 01 13),

Those countries mentioned above alse atlach a great deal of importance (o lo
reign language teacher training. In Japan, teachers of Engrlish are trained at junior col
leges and universitics and there are dilferent levels of leaching certilicates. Graduates
of tour vear colleges may apply for firsl class certificales to teach in secomdary and
high schools while graduales of three-year junior colleges may apply for second class
vertificates for lenver-secondary schonls, Degrees fir MA and publications giving evi-
dence of rescarch and ability are teuired to teach at universily. With a major policy
change pedagogical and Pevchological sithjects, such as principles of education, the-
orics uf teaching, cducational psychelogy, and the history of education were inere
ased while Fnglish grammar, applied linguistics, American literature and history, Bri-
Fish fiterature and praclical fomr skills courses were decreased. Praxis, or feaching
practice, lakes place in the linal year and lasts two wecks, During praxis, shadent-te-
arhers are glven administrative information about school, schediles of ciasses, Sphei-
al events of school, ivaat of sehool, mmbers of strdents and observation lechnigu-
es. Before graduation, candidales take the “leachor Emploviment Selection Test” ad-
einistered by boards of education. Tn-service Programs cover (raining courses, Lhe
dispatch of teachers vverseas for slud yo aned mternativnal meetings, Computer assis
ted In-service programs are quickly growing in Japan (Yimesaka, 1999: Taril, 1983, 1t
18 interesling to note here that teachers of English arc lrained according to the levels
thew arc required to teach, These programmes are designed secordingly and could he
very usclul fur stndents to become specialized in.
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In China, a simdlar application i followed in training languags teachers, Pre-
| service teacher education is conducted at universities, theee-vear leacher lraining col-
| lemes and secimdary teacher training schools. The Uraining programs and models ol

fered by these schools differ and thus, their graduates work at different types of scho-
ols. For example, four-vear lraining is required to teach in higher level schools Tng-
! lish language skills are given more importance than pedagosical courses, which re-
| sults in an inadequacy in training for pre-service teachers. A four-week classroom
| praclice is compulsory. Students are required to take the “National Fnglish Framing-
I

ton Band 47, a test of English proficiency at the end of their training. Since graduales
go ko teaching directly without significant training, they are required to take conli
nuing courses on teaching for two years, These courses cover Lhe lollowing: psyche-
i logical theory, the art of body language, guidelines on classroom methodology, an
awareness of students’ innovalive and creative abilities development and various pe-
daguical subjects which include an analysis of students’ common mistakes, commu-
nicative skills in English teaching, picture-drawing in classroom teaching and tasks of
classronm observation (Cheng et al. 2003; Maliomal Report by The Ministry of Education
of the FPeople's Kepublic of China, 2001} In-service fraining 15 supported through distan
ceeducation and TV. Teachers are alse given the opportunily Lo go abroad or (o be ra-
ined by Inglish teachers from abroad 1o inprove language skills and teaching met-
hods (Hamp-lyons et al, 1999, p.58), When systems in Japan and China are compa-
redd 0 terms of programumes, it is seen that Japan has more pedagogical courses whi-
le China has more skill courses, which leads to inadequacy in professiomal skills: ho-
wever , both countries take in-service fraining very seviously by sending teachers ab-
road. Sending teachers abroad could be useful for those Asian teachers who are Lra-
ined in & country where Fnpglish is not native language,

Lifterent from Asian countries, in Portugal, departments of education train le-
achers for the first and second levels. Teachers are trained for 5 years and certified by
an independent institutiom (NTATE- Natfonal Institute for Accredilation of Teacher Bvalu-
atiort), University language departments ofler rigidly struclured programs including
; I elements of language, linguistics, literature, culture and academic courses. Uurther-
- miore, greater emphasis is placed on the pedagogical courses in the earlier stages of
education. The programs focus on the reflective education of teachers, relevant for
their personal development and for learning. The levels of proficiency, stated in the
Common Luropean Pramework, are usually accepted for training and assessment.
The communicative approach is important and constructivist theories of studenl cont
red teaching are hijrhlighted, Praxis is a compulsory component o both the integra- !
ted and post grraduate teacher-lraining program. Aller graduating, teaching practice '
takes a full vear and is asscssed qualitatively with an overall grade by the supervising b 0
teachers, In-service training is supervised by the Department of Basic Education and

| provided by higher education establishments, training centres, and professionals,
(Mational Report from Portugal, June 2002} Different from Asian countries, in Portu-
£ gal, reflection and personal development is strongrly felf in the training process, which
E 15 a cultural approach in several Buropean countries. It i5 also important o nole here
. that teaching practice takes o full vear after graduating, which gives noviee lcachers
i _ an opporhunity o be equipped with the skills necessary Lor their profession.

-

e

In Austria, there arie bero types of teacher fraining institutions: a 3-year teacher
e it . . s . Vo i
_ , training college, and a d-year university course leading to an academic degree. Uni

=
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versity fraining is only required for senior langnage leachers, bul nut for the primuary
and secondary level. The carviculum al teacher traming collesres includes educalional
seiences, psvchology, sociology and human seienees, Leaching practice is spread over
three years. Training at umversity lakes a minimim of (our vears and suceessiul
campletion leads to a master's degree, The training mostly covers subject studies will
methodologioal and didactic fratning, Following this, students have to vornplete g
vne-year menlered classtoon practice al schools to get qualificd, The Lrasmus [ERLES
ram has become institutionalived and has devieloped into an impuortant fealure in te-
acher traming, helping staff student mobility, cnrriculum development and inlensive
programs. L-learning and knowledgre management indivate the dircction of fulure so-
cietal development, and pre-scrvice institulions are becoming increasi nily aware of
the necessity to integrate information and communication lechnology skills across (he
curriculum. Teachers have the Opportomity ol participaling in in-sereiee training
Programs convering the carrieuliom, subject content, orranizational matlers, and edy

catiomal theory and methods | Kettemann, of al, 19951, What i3 inre_resting by menti-
on here is thal teschers are trained according to the Jevels they will he teachinge after
graduating. This will lead teaclhers ta be vl miformed about the methodology and
approach related o the age ol their learners,

In Germany, teacher leaining i5 compriced of two main parts; academic shady
ancl practical trainingr. Pre-scrvice teachers are frained at unrversitics, teacher Lraining
colleges and language teachers hold differont titlos accordingly. Al lhe primary level,
training incorporales the study of elective and specialist subjects, [ollowed by (he
First Slale Examination. Pre-service teachers are trained for four vears ab umiversilies
for the secondary level where they study subject specific courses and Praciice their le-
avhing at Lhe end of theiy Leaching. This is fullowed by the Slate Examinalion. The so
cond sfage of leacher training is a one and-a-halt yedar internship during which stu-
dents, while atlending weekly semmars in pedagogy and didactics, are assigned to
schools imder the supervision of expert teachers. Pedagosry and psychology courses
cover innewative approaches, multi-sensory leaming, the use of media, teaching
skills, drama classos, ereativity, songs, poetry and communication techn slogies, This
framing also includes using: voice and speech, legal aspects of teaching, doing rese-
arch in libraries and indormation on Lhe state curricnlum. This stage ends with a de-
manding stale-sdministered examinalion, the “Second State Examination”. Mentors
play an imporlant rele in the traming provess. They are responsible for the training
andd supervision of trainees in suhiols, observations of lessons and leedback, checking
of lesson plans and keeping a record of trainese” lessons, collecting the assessments
of the other supervisors, and preparing the overall assessment of a Lrainee for e Jie-
ad teacher, Mentors attend seminars given by higher education tutors in order to Lgs-
date methodolosy and mentar training. n-service training programs are offered al re-
gional or slate education centres, alleweing teachers to choose from a variety of cour-
sis. Hach teacher is eligible for one week Per year of in-service tratning, and courses
are financially supported by the state (Ebke, 2001; 115 Department of Education,
1993) When compared with the EWEECINS N Partugal and Auslria, it is obcions that
Germany makes much mare effort in training language teachers through giving to-
ugh examinations for different level teachers, offering diverse courses in pedagopy
and psychology and a mentoring system. In addition Lo this, having a long-term in-
ternship under the supervision of mentors cauld he 4 valuable experience for pre-ser-
vice teachers,

Millf Bgitim Daye 179 & Yaz/ 2005
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B Flecassad, boseizn lagguagre teaciing 15 undertazen by either subject leachers

ur b b grades inpacticalan by class wachees specialiv

ne s forenen langage.

Suljecl teachers complete o masters degree in e subjedt they feach Toreaon Linen-
age teacher tramung @ the joint responsibiity of language departments aned teacher
education departments. The program consists of wiroduciony studies @ teaching,
theorebcal and practical Bases of subject didactics and also portolio work through
which students Tearn hos to rerlect on their own develapment and progress. Portio
Lo sk, spervised Dyvoandversity reachers, is grraded on course comnpletion. Lduca
tiernal technidogy has strongly impacted learning for pre-service teachers, The new
ol

weork syslem because iU is belioved [hal all wachers amd stadents shonld have access

lrend bs lowands inloomalion and communication technoloses, losether with net
levall the services of the internet at any Ume Practical studies concentrate on plan-
ning, evaluation of teaching, retlection on teaching, and professivnal practice. In-ser-
vice training 1§ offered by umversities and various institules in the Leld, However, it
15 acknowledged thal regmlar in-service teacher education is needed (Pulahl Rhodes,
Chrishan. 2001 Tella 20010 Separating: teachers by either subject or class teachers ac-
cordings to levels, using teehnolegy inctraining and follewing a portfolio system for
pre-service wachens” personal development, as applisd in Finland, can be kev points
Lo suciesslul language leaching,

[ Estuontia, primary and secomdary school feachers ave tramed at wneversities,
“The Conunon European Framework” is reflected in the corriculum. Stadents etudy
ling uislics, psychology, sociology, pedagogy, and imethodolopy, foensings om practical
grammar, phonetics, listening comprehension, inlegrative skill developrent, critioal
reading and extensive reading. Students also have anopportunily o learn about -
diation and interachion. Peycholmpustie theories of torcign language learming leach
themn about thedr perceptual system, attention, mechanism and memory work and
[‘]IE—"}-‘ I AL OVETVIEW ol ]:lrlgl.l.-lggt—: ]E—'HTrliH!: and the Ir-}achmg Process as well as prac-
tical skills in dealing willt learners” cognitive, affective and personality factors in te-
aching praclice, European Lngon educalion programs contribaste to the quality of
education by supporting co-operation between the educational institutions of diffe-
rent coundries and by enabling students and ieachers access o learning upportuniti-
es throughout Curope. Tn-service programs alm to broaden leachers” horizons and
help them imderstand their classroom better. Professional development is otfered by
the British Connedl, the 17515, the Goethe Instilute, and the brench Cultoral Institute,
Inoerder Lo promoele lfe-long learning, distanes learming programs are provided and
sludents can be dovolved i hese prograns via the internet all ovver the weorld (Tiiv,
20000, Whal is interesting o note here is tal presservice teachers have an opporhimity
of learning about mediabion and peycholinguistic theories of foreien larguage teae-
hing, which raises pre-service teachers” awarcness fog the profession,

The Metherlands fias developed o specific policy o improsve the quality of fie-
reign language education, closely linkod (o the European agreements. Teacher tr-
ining is offered at Liniversity and includes a lour-vear curricaluny, durismg which sub-
ject studies, methodology, didactics, and educations] studics, together with teaching
practice, are integrated. The requirements for teaching practice include a portiolio ol
lecting the qualitv of prachice and observation reports lrom (he sludents and the men-
tors, classroom achion reparte, selioreflection reports of strengihs and weaknesses, and
final reflechve and self-evalnative reports. rospective teacheors are regaire Lo uneder-
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Lake intensive teaching practice, cither a bwenty-one- week teaching practice followed
by studies at the braining institution, or 4 bwo-and-a-half-day a week Leaching pract:-
ce lbroughout the whole vear In the Netherlands, the high level of language profici-
ency 15 specifically related o stedy and work abroad programs Studenis inlending to
become language wachers are likely fo have studied abroad while abtaining their [irsl
subject area degree (Spieing, 20010, Different from olher European countries, the Nel

nerlands offers intensive teaching practice fasting for a vear, which gives prospecti

ver feachers a chance for sell reflection,

The Status of English Language and Inglish Teacher Trainin £ in Turkey

Primary schools include two hours foreign languagre teaching a week since the
introduction ol cight years of compulzory education in 197- 1998, The purpose of Lo-
reign language leaching is to help students speak a language at certain proficiency le
viels In the & 7 and 85 class (at the age of 12, 13 and 14), learning a foreign langm-
age is [our himrs s week According to Lhe regulations, teachers appoinled Lo eight-
yearcompulsory elementary schools have to complete four years ata facully of edu-
cation. Subjecl leachers are reguired to have an MA or MSe dejrrer 1o teach at sccon
dary school level except subject specialists feaching in loreign lanjmagres, loreigm lan
puage teachers who graduate froon facnlties of education can Leach vither at primary
or secondary level (YOR, 2003).

Language teacher training progrrams at these Tacullies include subject courses,
professional knowledge and general culture. Subject courses cover those in the four
basic skills (reading, writing, lislening and speaking), theories of second langnage ac-
yuisition, methodelogy, linguistics, an introduction to [nglish literature, and phone-
Lics. Professional knowledge courses, on the other hand, cover the introduclion to the
profession of teaching, classroom management, growth and learning, planning and
evaluation of learning, counselling and guidance, and materials development. The i
nal year includes a six-week praxis. Upon gradualing, prospective teachers take a
central placement lest regardless of their area of study. The lest covers verbal and nu-
merical questions in Turkish. As the examination is a prerequisite for employment,
candidates are well prepared, In service Lraining i organized by the Ministry of Fdu-
cation, althongh studies suggest Lhis arca lacks orjranization,

Recommendations For Turkey

Onglish education: The countries mentioned in the study, whers foreign lan-
fuage teaching is compulsory, mostly commence second language learning at the
ages of cight or ning in the ¥4 orade. foreign language teaching (Tnglish) starts in the
A grade at the age of 100 in Turkey and is also compulaory. Turkey could start teac-
hing foreign language at an carlier age in the second or third grade. Allhough Eng-
lish is the most commem foreign language taught in the countries mentioned, il is not
the only one. Flowever, in Turkey, it is the only language offered at present. Allerna
tives could be made available at higher levels, Regarding the curriculum, a foreign
language al clementary level is taught through games in a communicative atmosprhe
re incAustnia and Cermany; boweser, in Turkey, the curricalun is mainly grammar-
hased and offered by the E‘x-'IiniﬁLr}-‘ uf Fdueation in all state elementa ry and secondary
schools. [Ewould be tar more molivating and fun to teach language through srames to
v learmets at the clementary level in Turkew.

MillT BEHm 4 Suvi 179 4 Yaz /2008
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Teacher Training

Curricular content: The content should  provide future teachers with tools in
the form of thevrelical, practical, cultural and eritical knowledge classroom practice.
After considering Lhe countries in the study, the recommendations suggrested are:

— to adapt the European models: Finland, Estonia, Austria, and the Nether-
lands  have adapted forcign language teaching at the natiomal Tevel to the frame-
works and standards of the Council of Lurope’s language policy and activities, The
framework is a planning instrument that provides a commen basis and terminology
for describing objectives, methods, examinations, feaching materials, and Lleacher la
ining programs throughout Furape. [t covers the Furopean Language Portlolio Pro
ject, which has tiwo main sims: First, b motivate learners by acknowledging their -
Forts to extend and diversify their language skills al all leveds, Second, to provide a re-
cord of the lingmistic and cultlural skills they have acquired. P'rospective Turkash teac-
hers of Frglish language can learn how to reflect on their own development and
progress through the porlfolio system, as Finland, Fstonia, Porhagal and Austria de.
This system will help the language learners be aware of thetr lanmiage competencies
together with updated knowledge

-t include psycholinguistic theories of foreign langnage learning and const-
ructivist theories into program: Learning is an active process in which learners const-
ruct new ideas or concepts based npon thetr current S past knowledge, The leamer se
lects and transforms information, comstricts hypotheses, and makes decisions, rel-
ving on a cognitive strachare (Bruner, 1290; Wypotsky, 1978), As in Portugal, construe-
tivist theories combined with a communicative approach could be emphasized in
programs at language teacher Laining departments in ‘Turkey. Another possiblity is
tor emphasize psveliolinguistic theories which enable  learners to nmderstand their
perceptual apparalus, allention, memory work and to be aware of their cognitive, al-
fective, and personality factors in teaching prachice, as in Fstonia.

— iy inwlude innovative and creative courses in programs for a practical appli-
cativm ol teaching materials and resources, Courses highlighting the art of body lan
guage, he development of students” ereative ahilities, picture drawing in classroom
leaching, communication technolomies, multi-sensery learning, and the use of media
are arcas for development in programs in Turkey, as in Ching and Germany.

Yo tailor pedagosy to the needs of particular groups of learners. Language
leacher training departments educate all prospective leachers irespective of le-
velfage sroup with the same program contenl in Turkey, Programs should be tailo-
red accarding to the needs of learners al primary, sccondary or upper secondary le-
vel as in China, fapan and Auslria,

Length of teacher training: There are allernalives for language teacher tra-
ming in fapan, China, Portugal, and Ausliia in lerms of length, depending on the re-
guirements of the students and Lhe Lype of institution. Considering the conmtries in
the shirdy, the reconmunencdations arve;

—to wary the length of pre-service lraining,

Loy brain teachets of Tnglish to elementary schools Tor 3 vears, locusing on pe-
dagogical courses, drama, teaching stvles, songs, and games, as in China

Milli Egitim # Savi [79 @ Yo /2008
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o tram teachers of English to seeundary level Lor 4 yvears, fi WUSINE on com
puter assisled language teaching, ittt as in Ching

In Turkey all pre-service leachers of Bnguage have o d-vear edncation with the
sdme program contend, Specialization for (he different lovels, primary, secondary, and
university wemld produce hetter gualified Leachers,

Classtoom practice: feaching practice is o regnired aspect of any teache: prog
ram and consists of observations and apprenticesiips in teacher education (C andall,
1996; Richards, 19%0), Research (ind mngs cinphasize the importance of a practivnm
ancd demonstrate thal observation of mentor teachers, peer ubservalion and self oh.
servations through video recordings, and reflective activities such as journal writingg,
teedback and disvussions, are cesential for language teacher preparation and conlipu-
mg professional develapment (Crandall, 1996, Fanselow, 1987), maidering the co-
untrics in the stucy; recommendations ape

= ko drain mentors and supervisors regularly in ohservational methunds, giving
feedback, comtrelling prejudices, using reflective and critical thinking, checking les-
som plans, and keeping: a record of trainees” lessons, as i G:_‘rman;«,

- o frain prospective leachers i peer observation, peer review, and preparing
a portfolio a4 in Finland and (he Netherly nes,
B

-t extend the length of the Practicum (o a minimum of 12 weeks, Lhos allo-
wing trainees to become more o mnlortable and ronpetent in the classroom environ-
ment, as in the Nethorlands and Crertmany,

Lo assess students through oral examina ljons and Lo require thom to prepare

d research project and keep a diary in order b reflect on their kleas al the end of pra-
xs, as m Germany,

Examinations: As in the cases of Ching and [aran, prospective Fnglish teac-

hiers are given a proficicney exam in Fnglish, In Germuny, pProspective langiiage tese-

hers are assessed with an oral EXAnation, Projects and a stale examinatic . T e re-
connnendation js;

— 1o assess studenls with a research project / thesis, by Presenting demno lesspny
followed by 4 proficiency test rather than a muly ple chojve exam vovering verbal and
mmerical questions in the native language.

In-service training: Certain renedial provedines are vital, such as tedesioning
the conlinuing teacher education curriculim for all new and Inservice leachers in
Turkey. The recommendations are

o support life-long, prosrams and distance learning programs, as in Fstonia,
- to introduce flexible in-service training systems based un teacheors real ne-

e,

= o provide resular in serviee Programs as i Leemany, Austria and hina,

~ to support exchange programs such s Lrasmus for buth student-teachers
and qualified teachers, as iy other countrigs. As in the Netherlands, Lngland, Japan,
and Austria, teachers in Turkey should be rven (he OPpertunity of practising the lan-
guage they will teach. Turkey van increase exchange teaching PIOgrams as in Japan
with the cooperation of the USIS und the British Conncil,
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Fducational technology: Since 1990 cliuls ho inkerrake internet use inkg odu-
cation have been commaon in Turkey. A compuiter network infrastrnsctive for educati-
el is lacking because of the tendency of the lurkish Ministry of Fducation ta work
sloswly duae to its highly boreaneratic and centralized nalure, Considering the count-
ries in e stucy, the recommendations are;

=t lrain prospective languase teachers in mlormalion and commumication
lechnology for pedagisival use in the classroom,

— Ll train prospective teachers ininformation and comumumcation technology
lor porsenal planning vrganization and resource discovery, as in Austria,

- Lo provide in-distant learning programe for deachers, as in Bstonia and Fin-

el

I congfusion, the balance hetween what is reguined of leachiers and what 13 of-
fered Lo them has a significant impact em the composition of the teaching cadre and
the quadity of leaching, In Tarkey, the Furapear: dimension should e more thoro-
ughly rovealed in the educational content and more in-service training should be pro-
vided in order {o ensure high quality education. Turthermore, integrated language
and subject teaching should expended e ensure that students learn forgign langu
ages at an earlier age and that there s o grealer variety of second languages oftered
other Fhan Fnglish,
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| E ARKLI (ILKELERDEKI DiL EGITiMi VE DIL piLGisi
1] - - A
OSCRETMENI YETISTIRME KONUSUNA KISA BiR BAKIS
Evrim USTUNLIOGLU”
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f Oret
i | varaner dil ogetimi ve abanct dil GEretmend veristirme komilar
o (2 ¥ 5 wells
: )’L‘; wallaredie Tiirkive'de gikhkla Lurhgtlan kenular olmughur. Hareatlan £amard,
| paraya ve faviaya ragaen vabiue dil ddretimi Lok lenilen sonuglan vermenis ve
- | dil gigremcileri kelinwe e dil bilsisginin itesine eegemmemiglerdir. Bu yalismann
arnact farkl @lxelerdek il eiitimi ve dil fpretment yehigiizme yalklagmbarim .i'
i incelernek, b vaklagmmluo Flarkiye ek wypulamalarli Largilagtirmak Ve :
i i Trrkive'de yaband il Dretimi we yabano dil éEretmend yeti:}lirilmuslndﬂ
5l nulerin yapriabileoesine wimilik arerilorde pulunmakb Inplizee dil iredi- 2
o inin daha kgl yaglisda baslamass, logiizee fEretmen yehglione Progtan- X
= | larna Avrupa Birtis Coroese pragramlarmin vzt hiTest, dareimenterin Tvivey-
8 ! sl geligimierinn smermsenmsi, kokul, lise ve firdyersiede GEretm vapatik
dfrretinenlerin iz Eostt didzey lere wyin olarak 5..':.—:Li.gli1‘llmu;'a we piretmeniik
: | uyEulamsin Aaha wrnn sireli tutulmas yuptlan ameriter arasmdadis :
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